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GENERAL INTRODUCTION 
Many studies have demonstrated the impact of parenting on their children's 
developmental outcomes (e.g., Chao, 1994; Lamborn, Mounts, Steinberg, & 
Dornbusch, 1991). Among significant influential factors in parenting, cultural 
contexts play a major role in parenting; cultures provide guidelines for representing 
and interpreting the physical and social environment. In particular, the concepts of 
individualism and collectivism are based on cultural variations (Triandis, Bontempo, 
& Villareal, 1988). Individualism emphasizes autonomy, emotional independence, 
and individual initiative. Therefore, people in individualistic cultures such as North 
American and European societies are less likely to subordinate their personal goals 
(i.e., "I" consciousness) to group decisions, and solidarity (Kim & Choi, 1994; Kim & 
Chun, 1994; Triandis, Bontempo, & Villareal, 1988). In contrast, collectivism 
stresses harmony, obligations and duties, emotional dependence, obedience, and 
sharing. Importantly, the needs and goals of the group rather than the individual are 
the core values. Asian countries such as Korea, China, and Hong Kong, as well as 
South American societies (i.e., Colombia and Venezuela), are characterized as 
collectivism cultures. Especially in Korean culture, the doctrine of Confucianism has 
been a fundamental root in human relationships over the centuries, providing a 
framework for appropriate behavioral patterns and cohesive family structure (Park & 
Cho, 1995). The present study will explore the relationships between Korean-
American parenting beliefs, self-reported parental control, and their children's social 
competence. It is expected that cultural values regarding parental control will be 
related to opportunities for acculturation (e.g., time of residence in the U.S.) and 
children's social competence. 
Korean tradition also represents many major characteristics of collectivism. As 
Triandis (1995) pointed out, collectivist cultures put an emphasis on relationships. 
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Within the Confucian perspectives, social relationships are placed in the center of a 
family unit, emphasizing emotional dependence and respect to parents. In 
traditional Korean cultures, a strong mother-child relationship is formulated when a 
woman is pregnant (Kim & Choi, 1994). This traditional form of prenatal 
involvement, called "t'aekyo", reflects that as the fetus grows inside of the mother, 
the relational bond increases between her and the unborn child. After the child is 
born, the prime responsibility of the mother is to remain close to the child. 
Importantly, Korean mothers view their children as extensions of themselves with 
the mother's persistent support throughout the mother's life. In particular, Kim and 
Choi (1994) suggested that becoming a mother can be seen as one of the most 
significant roles for many Korean women. Because their children are not seen as 
separate beings in the perspective of Korean mothers, mothers are willing to 
sacrifice themselves to their children (Hur & Hur, 1988). This sacrifice of Korean 
mothers represents the strong relationships between mother and her child. Kim and 
Choi (1994) provided an example of very tight emotional bonding in a mother-child 
relationship as following: "...in traditional society, if a child had to sleep in a 
separate room away from the mother, the mother would leave the door open..." 
(1994, p.240). With regard to this very dose mother-child relationship, a research 
question arises as to the reason why Asian parents are more likely to be classified 
as authoritarian or having a controlling parenting style? 
With regard to her studies in parenting practices, Baumrind (1967) identified the 
authoritarian style of parenting as when parents attempt to control and shape the 
behavior and attitudes of their child with emphasis on obedience and respect for 
authority. Verbal give-and-take interaction between parent and child was not 
encouraged. Baumrind indicated that this approach to parenting was associated 
with low levels of independence and less social responsibility for preschool children. 
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Conformity and obedience are valued over open communication in authoritarian 
parenting style (Baumrind, 1967). In terms of children's developmental outcomes, 
Baumrind (1970) found that parents who were authoritative tended to have children 
who were more competent, defined as friendly, cooperative, and achievement 
oriented. In terms of the patterns of parental authority relating to the development of 
social competence (Baumrind, 1967), parents of children who were the most self-
controlled, self-reliant, and explorative were controlling and demanding, but also 
wamri and rational. This combination of parental control and encouragement of the 
child's autonomy and independence is viewed as authoritative. In contrast, parents 
of children who were distrustful, withdrawn, and discontent were controlling and less 
wamn, and characterized as authoritarian. For example, in a study of 4,081 
adolescents, Lamborn, Mounts, Steinberg, and Dornbusch (1991) found that 
adolescents who characterized their parents as authoritative reported that they were 
more competent and less involved in deviant activities. In contrast, adolescents who 
viewed their parents as authoritarian scored higher on obedience and confomiity but 
indicated poorer self-concepts. Thus, the results were consistent with Baumrind's 
results on studies of preschool children. 
Interestingly, studies have shown cultural differences in perceiving parenting 
patterns (e.g., Chao, 1994; Rohner & Pettengill, 1985). In particular, Rohner and 
Pettengill (1985) found that parents who were perceived as strict and controlling by 
their adolescent children also were viewed as being warm and less neglecting in 
Korea. The results suggested that a controlling and finn parental role might not be 
considered as dominating the child in Korean culture; children are taught to show 
respect and to be obedient to their parents, emphasizing harmony in the family unit 
with respect to Confucianism. The Asian culture emphasizes group harmony, 
obedience, and conformity, and Asian parents tend to be characterized as having an 
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authoritarian parenting style, which is negatively related to many aspects of 
competence in American studies. Should Asian-American parents really be defined 
in terms of the American culture and middle-class American family values in terms of 
parenting styles? 
Recently, Chao (1994) proposed that the typical parenting concepts as in the 
authoritarian European-American family may not be generalized to minority parents. 
According to Chao, these conceptualizations, including parenting styles, are not 
culturally meaningful to apply to Asian-American parents. As an alternative to the 
typical parental controlling ideology, Chao (1994) suggested using a parental 
training concept for Asian populations, including "chiao shun" aspects; her 
designation of the "training" concept for Asian populations is labeled an "alternative" 
parenting style. The terni of "chiao shun" means training children through exposure 
in culturally appropriate vi/ays through education and teaching. The training concept 
also addresses certain aspects of the mother-child relationship. The Chinese term 
"guan" means devotion and sacrifice of the mother, not only to care and love, but 
also to govern (Chao, 1994). These aspects represent ideas based on traditional 
Asian culture; parental strictness and obedience indicate parental concern and 
caring. As noted before, higher parental controlling tends to be shown among Asian 
parents. However, the training ideology (i.e., chiao shun) is not to dominate the 
child; training is rather to emphasize the traditional cultural values of stimulating 
group hannony and family cohesiveness. Based on this notion, it can be seen that 
the purpose of control in the Asian family is to maintain harmony in a family unit 
rather than domination in power struggles with the child as referred to in typical 
authoritarian styles. 
As Harrison, Wilson, Pine, Chan, and Buriel (1990) reported, ethnic minority 
groups in the United States consist of four subgroups, including African-American, 
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Hispanic, Asian-American, and American lndian/Alasl<an Native. Minority groups 
and their individual members have beliefs about what it means to be a member of 
an ethnic minority group. As Sigel (1985) suggested, beliefs form an important 
guide to action. In particular, parental beliefs have been associated with social class 
and cultural phenomena. A number of studies have suggested that there are a 
variety of factors that influence parental beliefs (Belsky, 1984; Luster, Rhoades, & 
Haas, 1989). For example, Belsky (1984) suggested that parental behavior is 
determined by the parent's developmental history, parent's characteristics including 
parental beliefs, marital relations, social network, parental work status, and child 
characteristics. Among these factors, the beliefs that parents hold relate to how 
they behave toward their children (Kochanska, 1990; Luster, Rhoades, & Haas, 
1989; Sigel, 1985). Specifically, Kochanska (1990) found that mothers who had 
strict, authoritarian beliefs were more likely to use prohibitive interventions with their 
children, whereas mothers who believed in authoritative/democratic approaches 
were less likely to respond negatively to their children's behaviors and more likely to 
use positive encouragement. 
Another study showed similar results in the belief-behavior connection. Luster, 
Rhoades, and Haas (1989) found that mothers who believed in the importance of 
infants' exploratory behavior provided more supportive responses, while mothers 
who believed that babies can be spoiled by affectionate behavior provided less 
supportive environments. Furthermore, they found that parental values were related 
to child-rearing beliefs. The data showed that mothers who valued conformity were 
more likely to use physical punishment and these mothers believed that effective 
parenting was setting restrictions on their infants' exploratory behavior (Luster et al., 
1989). 
6 
Shin (1993) also indicated that cultural differences exist in parental beliefs and 
these differences influence self-reported parental behaviors toward their child. The 
data revealed that, in general, American mothers believed in less control and self-
reports indicated that they were more likely to value nurturant, responsive, 
nonrestrictive, and consistent behavior than East Asian mothers, including Korean, 
Chinese, and Taiwanese mothers (Shin, 1993). Also, if American mothers believed 
in being controlling and using strict discipline, they reported they allowed less 
freedom. Therefore, studies reveal that parental beliefs can be seen as an 
influential factor in detemiining parenting behavior. 
Much of the research to date has studied parental beliefs and their relationship 
to the development of cognitive skills (e.g., Sigel, 1985); little is known about 
parental beliefs and social development of children. The purpose of the present 
study is to extend knowledge in the social domain in relation to parental beliefs and 
behaviors within an Asian-American context. In the present study, it is hypothesized 
that the Korean-American mothers who score higher on their beliefs regarding 
control and discipline than other Korean-American mothers will also report more 
parental controlling behaviors. It is expected that certain background variables of 
personal history will be related to beliefs and reported parenting practices (e.g., 
length of residence in the United States). The relationship of children's social 
competence to Korean-American mothers' reports of parental control cannot be 
predicted since little research has been done in this area, particularly with minority 
groups. 
As Chao (1994) reported, Chinese mothers scored significantly higher on the 
typical measures for parental control and authoritarian parenting style than 
American mothers. However, the Chinese mothers also scored significantly higher 
on the training items (i.e., child-rearing ideology for children's learning and the 
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mother-child relationship) than American mothers. The items of the training 
ideology, developed by Chao (1994) emphasizes parental involvement in guiding 
children. For example, training ideology suggests the following ideas: parents must 
train the child to work very hard and be disciplined; mothers primarily express love 
by helping the child to succeed, especially in school, and child should be in the 
constant care of their mothers or family (1994, p. 1116). Chao (1994) found that the 
training ideology reflects traditional Chinese cultural values; parental control is for 
socializing their children as a member of Chinese society rather than dominating the 
children's needs and willingness to be independent. Baumrind (1978) suggested 
that the definition of social competence in her work might be limited to middle-class 
European-American families. Because of their Confucius traditions, the Korean 
culture emphasizes obedience, group hamnony, hierarchy, and obligation (Kim & 
Choi, 1994). Thus, parental control in Korean culture might not have the same 
impact that authoritarian parenting has in the American culture. The proposed study 
will add valuable information to the understanding of the relations between parental 
control and social competence in children among one of the minority groups residing 
in the United States (i.e., Korean-American). 
It can be hypothesized that the socialization practices, which refer to the Korean 
families as authoritarian by typical western measures, reflect cultural traditions and 
values in which high control is normative, so that nondemocratic parental control can 
be associated with children's social competence. It can be predicted that Korean-
American mothers with stronger beliefs regarding control and discipline also value 
higher parental control of their children's behavior as measured by typical western 
and alternative Asian measures. Higher scores on training and parental control and 
discipline will be associated with shorter length of residence in the United States. It 
is expected that there is a positive relation between the scores on children's social 
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competency scales and the scores on the training items in Korean preschools. The 
objectives in this study are the following: 
1) To investigate the relationships among Korean mothers' parental beliefs, 
parental control, parental training, and family-based parental control. 
2) To examine the relationships among parental perspectives, including parental 
beliefs, types of control, training, family-based parental control and their 
children's social competence in Korean-American preschools. 
3) To investigate the relationships of sociodemographic background infonnatlon 
(e.g., the length of time the mothers and the fathers in the United States, 
occupation level, age) to parental measures of beliefs, types of control, training, 
family-based parental control and children's social competence. 
4) To deteiTTiine the predictability of Korean children's social competence from 
sociodemographic variables, parental beliefs, parental control, training, and 
family-based parental control. 
5) To investigate gender differences among Korean-American boys and girls in 
their social competence relating to parental control variables. 
Dissertation Organization 
This dissertation contains two sections. The first section (Chapter 1) is a review 
of literature concerning childrearing beliefs, parental control, and children's social 
competence. Major aspects of cultural values and characteristics are also included 
in the first section. The latter section contains a manuscript (Chapter 2) which is 
prepared for publication. This manuscript includes the methodology, statistical 
analyses, findings, discussion of the results, and implications for further research. 
Appendices at the conclusion of this dissertation include supplementary tables 
9 
(Appendix A), examples of the correspondence (Appendix B), instruments for 
mothers (Appendix C), instruments for teachers (Appendix D), items for scales on 
parenting variables (Appendix E), sociodemographic information (Appendix F), 
coding map for data (Appendix G), and Korean translation of instruments (Appendix 
H). 
This study was reviewed and approved by the University Human Subjects 
Review Committee. 
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CHAPTER 1: PARENTING PATTERNS AND SOCIAL COMPETENCE: 
A LITERATURE REVIEW 
A paper to be submitted to the International Journal of Behavioral Development 
Hye-seon Shin 
Abstract 
Because most of studies in parenting have been based on middle-class western 
cultural norms, relatively little is known about parenting patterns in minority families 
living in the United States. The literature review that follows will describe the major 
characteristics of cultures that are categorized as individualism and collectivism. 
Research concerning the importance of parental beliefs is presented, followed by a 
discussion of influential factors of parental beliefs. The review of the belief and 
behavior connection is presented to indicate the relationships between parental 
beliefs and parental behaviors in temris of behavioral outcomes. Aspects of parental 
control, which are based on the Asian culture, are presented to illustrate how 
parental control may be viewed differently cross-culturally. Finally, children's social 
competence, as the major dependent variable in this study, is discussed as well as 
results of cross-cultural studies on social competence. 
Introduction 
Since there are so many influential factors on parenting, it is difficult to identify 
one best way of raising children. Among the influential factors, each culture 
possesses its unique impact and environmental setting; comparisons of parenting 
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variables have been a center of interest in cross-cultural studies (e.g., Farver, Kim, 
& Lee, 1995; Shin, 1993). 
According to Triandis (1995), two concepts are introduced to explain the cultural 
difference; individualism and collectivism. Individualism represents that 
characteristics such as independence and self-confidence are valued in 
individualistic cultures (i.e., European and American cultures), while collectivism 
focuses on conformity and obedience in Asian and South American societies. As 
Shin (1993) pointed out, parents' childrearing beliefs reflect the cultural context in 
which the parents live. Data showed that Asian mothers' childrearing beliefs were 
significantly more controlling and strict in guiding their children's behavior than were 
American mothers. 
Moreover, parenting styles play an important role in children's developmental 
outcomes. For example, results indicated that the characteristics of an authoritative 
pattern, such as autonomy and a high degree of wamith, were related to a positive 
impact on school success (Dombusch, Ritter, Leidemian, Roberts, & Fraleigh, 1987; 
Steinberg, Elmen, & Mounts, 1989). 
However, certain parenting styles might not be culturally meaningful in 
explaining why Asian students perfomi better in their academic outcomes. 
Recently, Chao (1994) proposed that parenting styles, based on nomns of western 
middle-class families, may not fully explain effectiveness of Asian-American 
parenting. Chao (1994) suggested that in Asian cultures, parental strictness and 
control indicate a parental concern and caring, and not a means to dominate the 
child as defined in authoritarian styles. 
As Baumrind suggested (1967,1970), authoritative parents tend to have 
children who are socially competent (i.e., being friendly and cooperative), whereas 
children of authoritarian parents are more likely to be discontented and distrustful. 
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From this perspective, it can be expected that Asian children's social behavior 
should not distrustful, if parental control in Asian culture is not perceived by children 
as harsh, strict, and dominating. 
This review of the literature will address the following potential influences on 
parenting: (a) cultural diversity, including the major perspectives of individualism and 
collectivism; (b) childrearing beliefs regarding the belief and behavior connection; (c) 
cultural modification of parenting in Asian-American families; (d) parental control and 
its application to Asian values; and (e) children's social competence. In particular, 
aspects of Korean culture will be described to emphasize the main interest of this 
study. 
Theoretical Framework 
All countries in the world have their own unique cultures. The unique culture 
emerges through interaction between the members within a group. The ways of 
thinking and behaving are transmitted and represented as beliefs, values, attitudes, 
roles, and nornis that are shared among the group members. Triandis (1995) 
suggested that the major distinction among cultures is individualism vs. collectivism. 
Collectivism is defined as a social pattern linking individuals who emphasize the 
connectedness of each member in a group. Duties and nomis are the members' 
priority over their personal goals. People in collectivist societies are socialized to be 
dependent and conforming. In contrast, individualism refers to a social pattern in 
which individuals view their own needs, rights, and privacy as more important than 
others. Therefore, individualistic cultures emphasize self-sufficiency and self-
reliance; individuals are socialized to be independent and self-reliant. Children in 
individualistic cultures are taught to be more emotionally detached and independent 
from their parents. Triandis et al. (1988) described parents in collectivist cultures 
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(i.e., Asian cultures and Soutli American society) as empliasizing obedience and 
conformity, whereas parents in individualistic cultures (i.e., European and American 
cultures) are seen as emphasizing self-reliant, independent, and creative behaviors. 
Similarly, Triandis (1995) speculates that child-rearing patterns of self-confidence 
and independence are encouraged in individualistic cultures whereas dependence 
and conformity child-rearing oatterns are focused on in collectivist cultures. 
Because dependence of the child on the parents is valued and encouraged in 
collectivist cultures, it is important to note that parental control tends to have a 
specific cultural meaning in a collectivist society. Importantly, Triandis (1995) 
suggested that parental control tends to be viewed as "love" by parents because it 
represents parental efforts to socialize their children as members of society whereas 
authoritarian parental control is perceived as dominating or overcontrol in 
individualistic cultures. 
Confucianism has been a traditional philosophy that characterizes major 
perspectives of Korean culture (Choi, S., Kim, U., & Choi, S. 1993). Confucius 
viewed individuals' linkages in social networks. Individual members are encouraged 
to contribute to the family as a unit; the importance of human relations has been 
stressed as a core factor in traditional Korean culture. To examine the perspectives 
of indigenous Korean culture in social relationships, the concepts of "woori" (i.e., we 
or us) and "cheong" (i.e., affective emotion) were chosen by Choi, S., Kim, U., and 
Choi, S. (1993). By asking open-ended questions (e.g., Does your "we-
membership" dwarf your personal, independent identity?) to university students, the 
results revealed that the concept of "woori" was viewed as the core factor for unity of 
group members into a whole for the Korean sample; 94% of Koreans responded 
with the restrictive concept of belonging to a group. Similarly, the concept of 
"cheong" stressed relationship-centered rather than person-centered as the 
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fundamental basis of emotionality in Korean; Korean respondents indicated that to 
develop the intimate and understanding concept of "cheong", long-temi relationships 
in the concept of "woori", such as family and friends who spend a long time together, 
should be required. In sum, individuals learn to be caring and sacrificing (i.e., the 
concept of "cheong") to promote group-centered relationships (i.e., the concept of 
"woori") in the Korean culture (Choi, S. et al., 1993). 
Regarding parent-child relationships, motherhood is the most important role for 
many Korean women (Kim & Choi, 1994). Even before a child is born, the mother-
child emotional bonding has been established. The term of "t'aekyo" refers to 
traditional prenatal involvement in Korean culture. In becoming a mother, Korean 
mothers are not self-centered persons pursuing their own personal goals. This 
commitment of Korean mothers reflects the role of the mothers as major caregivers 
because the mothers view their children as being incapable of taking care of 
themselves. The major characteristic of "cheong" (i.e., affection) reflects very close 
emotional bonding with a child that means sacrifice, care, unconditionality, and 
empathy (Kim & Choi, 1994). The Korean mother-child relationship is best 
summarized In the concept of "cheong". 
In contrast, the father-child relationship in the Korean culture is quite different. 
As the Korean phrase "om bu ja mo" (i.e., strict father and caring mother) 
represents, devotion is associated with strictness in a father-child relationship. 
Children are expected to display their obedience, respect, and compliance to their 
fathers, whereas fathers keep their emotions at a distance when interacting with 
their children. For example, in a study of 2,359 adults from mainland China, Taiwan, 
and Hong Kong, Bemdt, Cheung, Lau, Hau, and Lew (1993) assessed the 
perceptions of the adults' parents in three societies. The data revealed that mothers 
generally were perceived as wanner and as less controlling than fathers. The 
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finding is consistent witii the traditional Korean concept "om bu ja mo". Therefore, 
parent-child relationships in Asian culture tends to show some degree of 
discrepancy in parental roles between mother and father. 
Hur and Hur (1988) described Korean culture as one in which each person is 
assigned a hierarchical position, reflecting age, role, and gender. Youngsters in 
Korea are rarely taught to confront adults with reason or logic; rather, they are 
obliged to honor. Also, parents have high expectations for their children, 
emphasizing effort rather than ability; parents expect that most children can do well 
if they work hard enough. 
Historically, American society has been concerned with the acculturation of 
minority groups into the mainstream of society. Most immigrant groups experience 
a cultural change that is a combination of two or more cultural systems (Harrison et 
al., 1990). For ethnic minorities in America, the process of adapting to the majority 
culture can be problematic because of the devaluing of their ethnic culture. 
Acculturation is defined as cultural change between two distinct cultural groups (Kim 
& Choi, 1994). Carter and Middlemiss (1992) speculated that there are several 
views of acculturation. The first view is one in which the values and traditions of the 
original culture are abandoned in the dominating European culture. Secondly, the 
idea of the cultural "melting pot" provides another aspect of acculturation. This 
aspect represents that ethnic minority groups intemningle in the dominant culture. 
Carter and Middlemiss (1992) pointed out that this mixed process can be seen as an 
accommodation concept, resulting in change in the dominant culture through 
incorporating of minority cultural values. However, the cultural values of minority 
groups seemed to be absorbed by the dominant culture rather than changing the 
existing culture (Carter & Middlemiss, 1992). Another view of acculturation is that of 
cultural pluralism in which minority groups retain their cultural traditions as well as 
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participate in the dominant culture. For example, experiences of Korean 
immigrants living in America are mediated by their ovi/n cultural values and the host 
society (i.e., the United States). The major society provides a norm of what is 
accepted and what the boundaries are; members of the acculturating ethnic groups 
adjust, adapt, or change in the given context. 
Harrison, Wilson, Pine, Chan, and Buriel (1990) reported demographic 
infomiation on ethnic minority families, including four subgroups: 1) African-
American ethnic group, includes recent immigrants from Africa and African-
Caribbean subgroups (28.2 million people); 2) Hispanic ethnic group consists of 
Mexican, Puerto Rican, Cuban, Central and South Americans (18.8 million people); 
3) Asian Pacific Americans involves Chinese, Japanese, Korean, Vietnamese, 
Cambodian, Thai, Filipino, Laotian, Bumnese, Samoan, Guamanian, and Lao 
Hmong (10.0 million people); and 4) American Indian/Alaskan Native ethnic group 
has largest tribes such as Cherokee, Navajo, Sioux, and Eskimos (1.5 million 
people) and Alaskan Native group (64,103 members). 
Minority groups are subordinate segments of their societies such as in the 
mainstream European-American society. The ecological perspective views how the 
individual interacts with the environment and how aspects of the social context 
affect the individuals' surroundings. The socialization goals of an ethnic group 
reflect their cultural knowledge and pattems. According to Harrison et al. (1990), 
family ecology refers to family functioning, reflecting the interactions between the 
family members and other societal systems. The members of groups learn how to 
adapt to their social environments. 
Kim and Choi (1994) reported on the process of acculturation, including five 
types of changes: physical, biological, cultural, social, and psychological. New 
housing and a new climate occur in physical changes of acculturation. Biological 
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changes include new nutrition, food, and disease. The changes of economic, 
religious, social, and linguistic systems refer to cultural changes. The social 
relationships are fomied with reorganizing minority groups (e.g., based on ethnicity, 
Chinese, Japanese, Korean, and Vietnamese are reclassified as AsianrAmericans). 
Finally, psychological changes contain changes in values, attitudes, behaviors, 
perspectives, or lifestyles (Kim & Choi, 1994). 
In a study of 622 Korean adult immigrants, Kim, Hurh, and Kim (1993) 
examined life experiences of Korean immigrant elderly, 55 years or older, in 
comparison to those of their adult children, ranging in age from 20 to 54, in the 
United States. In particular, the change of the family system and the experiences of 
Americanization through immigration were investigated. Importantly, 77.8% of the 
Korean immigrant wives responded that they were currently employed. This statistic 
indicates a major difference from the native culture in that there is a 18.8% 
employment rate among Korean wives in Korea (Kim, Hurh, & Kim, 1993). Suzuki 
(1980) suggested that in second- and third-generation Asian-American families, 
husbands and wives appear to play complementary roles in contrast to the 
traditional family structure in Korea. Relationships between Asian-American parents 
and their children became more democratic; the duties and obligations expected of 
children were less demanding and restrictive than in the past. However, despite 
such acculturative trends, Asian parents have been found to be more conforming, 
obedient, and conservative than their European-American counterparts. Kim, Hurh, 
and Kim (1993) also found the acculturation taking place; the young Korean 
immigrants reported that 39.9% of them had American friends and 23.3% of them 
read American newspapers. At the same time, 80.9% of the young Korean 
immigrants had their Korean friends and 76.1% of them were affiliated with a Korean 
church. Additionally, 43% of the young Korean immigrants had close Korean 
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neighbors, whereas 18.7% of them reported having close American neighbors. In 
contrast, the results showed that the elderly Korean immigrants were hardly 
Americanized. Regarding their limited English skills, only 2.7% of the elderly 
respondents reported that they read an American newspaper and 6.1% of them had 
close American neighbors. However, even in an acculturation context, the Korean 
immigrants were highly committed to the Confucian value of filial piety. In the 
Korean culture, a typical Korean woman is expected to serve her husband's family, 
especially her parents-in-law. Results revealed that 90.1% of the respondents 
agreed that the wife should treat her parents-in-law as her own parents. Therefore, 
commitment to filial piety (i.e., hyo in Korean), emphasizing the unquestioned 
obedience and respect to parents, suggested that Korean immigrants showed a 
strong tie to their traditional norms (Kim, Hurh, & Kim, 1993). 
Because children have been socialized to acquire their traditional cultural 
values, the pattern of parent-child relationships such as "om bu ja mo" might be 
misinterpreted as a controlling or rejecting parenting style. For example, in a study 
of 125 Korean adolescents, Rohner and Pettengill (1985) argued that the wanmth of 
a parent does not predict how controlling the parent will be seen. In particular, a 
major finding of this study showed that parents who were perceived to be strict and 
controlling by their adolescent children were also seen as being wann and less 
neglecting in Korea. In other words, parental controlling involvement can be viewed 
as an indication of warmth and the lack of neglect. These results might be 
interpreted differently in the American culture because strict parental control tends to 
be associated with parental rejection and hostility. Rohner and Pettengill (1985) 
pointed out the major reason for the differential perception of parenting between 
cultures. That is, the phrase "om bu ja mo", meaning the parental role of strict father 
and caring mother in Korean culture, reflects authoritarian structures. However, a 
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Strict and controlling parental role might not be perceived as dominating the child in 
Korean culture. Rather, parental controlling or strictness is viewed as an essential 
component for children's academic and social development. With respect to 
Confucianism, children are taught to show respect and be obedient to their parents 
with emphasis on harmony in a family unit. 
Murphy (1992) proposed that the contextual model includes parents' beliefs and 
other aspects of the socialization system. This context can be conceptualized as 
consisting of three levels (i.e., macrosystemic, intraparental, and parent-child). The 
macrosystemic level is more general and includes abstract beliefs about 
development. Parental beliefs in the macrosystemic level can be seen as social 
representation, which is determined through one's culture. The intraparental level 
involves a parent's particular history and one's own sense for self and others such 
as one's ability to be effective in relationships. Finally, the parent-child level 
represents the nature of the parenting task (e.g., discipline or instruction) and the 
form of the child's behavior. 
According to LeVine (1988), parents everywhere can be seen as sharing a 
common set of goals in their role as parents. The goals are: 1) the physical survival 
and health of the child; 2) the development of the child's behavioral capacity for 
economic self-maintenance; and 3) the development of the child's behavioral 
capacities for maximizing other cultural values as reflected in own's unique cultural 
beliefs, norms, and ideologies. LeVine (1988) argued that the specific parenting 
strategies to obtain these goals vary across cultural groups and the strategies can 
be seen as a function of the environmental context of the family. That means, 
among humans, the patterns of child-rearing are not unifomi. Cultural values vary 
widely among ethnic groups and become firmly established in the personal 
preferences and inner regulations of individuals who seek to reestablish them in the 
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next generation. Tal<en together, cultural values and parental beliefs indicate that 
cultural context plays a major role influencing the way parents think about children, 
their parenting goals and values. 
Super and Harkness (1986) suggest the concept of a developmental niche; it is 
comprised of three subsystems, including the physical and social settings of 
everyday life, the customs of child care, and the psychology of caretakers. From an 
anthropological perspective, the developmental niche defines the environmental 
influences on the child's acquisition of his/her culture. 
For example, in research in Kokwet and the United States, Super and Harkness 
(1986) found several cultural differences in child-rearing. The results indicated that 
work (i.e., house chores, cooking and caring for babies) was the main task in 
childhood for Kokwet children while play (i.e., individual and social play) was valued 
for American children. Importantly, the data revealed that mothers' beliefs played a 
role in influencing differences in child-rearing. For example, the Kokwet mothers 
believed that children learned to talk more from other children than from their 
mothers. Based on this belief, the Kokwet mothers used their commands more 
frequently than other communication types with their children because the mothers 
believed there was nothing much they can do to stimulate the children's language 
development. It can be seen that parental beliefs are affected by the culture where 
the parents live. 
The individual's experiences have the potential for affecting beliefs in various 
ways. For example, the number of children in the family is an important factor 
because the beliefs which were held previously may change with comparisons of 
different children in the family. Similarly, age spacing between children may be an 
important factor; if two children are dose in age, the differences of their abilities 
and/or developmental progress may be more salient to the parent, thus having the 
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influential challenge to beliefs. In addition, the children's interactions with each 
other may differ with age spacing (e.g., siblings play together as peers versus the 
older sibling assumes a teacher role with the younger), thus providing different 
experiential bases for parents. Taken together, cultural values and parental beliefs 
indicate that the cultural context plays a major role in influencing the way parents 
think about children, their parenting goals, and values. 
What are beliefs? 
Holden and Edwards (1989) differentiated the definitions among beliefs, 
attitudes, and values in child-rearing domains. Beliefs refer to ideas about children's 
development. More specifically, two classes of parental beliefs are described as 
following: descriptive beliefs and instrumental beliefs (Holden & Edwards, 1989). 
Descriptive beliefs are expectations about children, developmental timetables, or 
other ideas about children in a general sense, such as stereotypes. Examples of 
descriptive beliefs are when parents believe that most children are toilet trained by a 
certain period of time or if parents think that the personality is already characterized 
when a child is born. Instrumental beliefs are the ideas about how to achieve 
parental goals based on experience with children regarding one's own parenting. 
For example, an instrumental belief is when a parent believes that physical 
punishment is the best way to discipline his/her child. 
On the other hand, values include parental long-term abstract goals (e.g., I want 
my child to be independent). According to Sigel (1985), values are defined as the 
characteristics parents think most desirable to inculcate in their children. 
An individual's affective evaluation, reaction, or predisposition of the supposed 
facts are defined as attitudes. For example, "A good mother should provide 
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emotional security from difficulties in her child's life", would be categorized as 
attitude (Holden & Edward, 1989, p.37). 
Miller (1988) speculated that beliefs contained two types of concepts: 1) beliefs 
about developmental processes; and 2) beliefs about specific abilities (e.g., age of 
emergence for speaking). In terms of developmental processes, the general issue 
concerns the hereditary and environmental determinants of development. 
Sigel (1985) suggested that parents have a complex set of constructs about 
child development and the constructs were based on the parents' personal 
experiences. He presented seven propositions to characterize "beliefs" as following: 
1) beliefs arise from a set of social experiences and define psychological reality of 
an individual. That is, individual beliefs are constructed from experience. For 
example, a parent may believe that the child's experiences are playing a major role 
In intellectual functioning or the parent may hold the belief that genetics are the core 
determinants of intellectual development; 2) beliefs are clustered in domains such 
as social, religious, or political; 3) belief domains are organized with boundaries 
varying in permeability. Being ready to change one's beliefs relies on the bases by 
which beliefs are organized and bounded; 4) belief structures are organized on 
rational bases as well as bounded by affect; 5) beliefs may vary in type (e.g., 
abstract, concrete, self-oriented, etc.); 6) beliefs guide the action and the choice of 
reaction; and 7) belief are expressed in action with contextual factors (Sigel, 
1986). 
Importance of Parental Beliefs 
Evidence of the relationship between beliefs and behavior has been reported in 
a number of research studies (e.g., McGillicuddy-DeLisi, 1992; Sigel, 1985,1992). 
In another words, it is assumed that what parents think about children affects how 
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they treat children (Miller, 1988). Miller (1988) argued that beliefs are important 
because they affect parental behavior, and it is the parents' behavior that affects the 
child's development. Do parents' beliefs about children's abilities affect the way that 
they behave toward children? 
To investigate this notion, Sigel (1992) assumed that certain beliefs were the 
source of parental teaching strategies such as distancing strategies. That is, 
parental behaviors that help the child, to separate (i.e., distance) from the immediate 
environment by encouraging anticipation of the future or reconstruction of the past, 
transfomri phenomena from one symbol to another, or use imagination to solve 
problems, will enhance cognitive development. 
The following study is presented as an example of the belief-behavior 
connection. In a study of 60 children with a communication-handicap and 60 
children with a noncommunication-handicap from 3 1/2 to 5 years of age, Japanese 
paper folding tasks and story-telling tasks were used (Sigel, 1985). The results 
revealed a relationship between parental beliefs and parental distancing strategies, 
indicating that parents who believed that children acquire knowledge through 
experimentation as an active learner engaged their children in teaching tasks by 
using high mental operational demands and inquiry as a primary teaching strategy. 
On the other hand, parents who viewed children as passive respondents of parental 
directives used directives as low level distancing strategies, creating few 
opportunities for the children to do problems solving. Therefore, it was concluded 
that high-level distancing strategies tended to relate to parents' belief in the self-
regulating nature of the child as an active learner; the parental beliefs, or constructs 
about children are seen as a source of teaching strategies called "distancing 
behaviors". 
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Based on Kelly's system of constructive alternatlvism (Kelly, 1955), each 
individual evolves a system of constructs through which experience is interpreted. A 
person's behavior relies on the nature of the construct system; different people have 
different systems because these constructs are established on the basis of the 
individual's own experiences with other people. That is, Kelly's personal construct 
systems are formed by differentiation and integration when interacting with people. 
Similarly to Kelly's construct system as a source of behaviors when two 
individuals interact with each other, parental constructs or their beliefs, which are 
specific to children, can be considered as a source of parents' behaviors with their 
own children. The role of beliefs in the family is as a mediating factor through which 
parental experiences with one child in the family develops new, adapting behaviors 
towards another child in the family because parents' beliefs about children are not 
formed as a closed systems; rather, beliefs are open to change when new 
information is challenging in the course of interaction with others (McGillicuddy-
DeLisi, 1992). 
Influential Factors of Parental Beliefs 
Within the family, possible influences include the beliefs parents hold and the 
goals toward which they try to socialize their children, the parents' emotional and 
material resources, and both the parents' and child's personalities (Belsky, 1984). 
Outside the family, cultural differences in normative parenting practices also may 
contribute to stylistic variability. 
As Belsky (1984) suggested, parental behavior is detemnined not only by 
parental beliefs but also by the individual's developmental history, marital relations, 
work conditions, social network, and child characteristics. Based on this notion, it is 
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worth noting that parental beliefs are most likely to interact with other setting 
conditions and influence the quality of parent-child interactions. 
Okagaki and Divecha (1993) summarized many different sources and 
influences on parental beliefs; they suggested that influential factors may be 
external to the home environment or within the home environment. A person's own 
cultural traditions, socioeconomic status, parents' work environments, and social 
networks, such as friends and relatives were taken into account as external factors. 
Characteristics of the parent, characteristics of the children, and the marital 
relationship were considered as "within the home" factors. 
Regarding factors outside the home, a number of cross-cultural studies have 
indicated the important influence of cultural contexts on parental beliefs (Shin, 
1993). Shin (1993) found that Asian parents believed in confomiity, whereas their 
Anglo counterparts believed in autonomy and creavity. For example. Shin (1993) 
found significant differences between cultures in child-rearing beliefs. In a study of 
47 East Asian mothers (i.e., Korean, Chinese, and Taiwanese) and 58 American 
mothers, results revealed that East Asian mothers' beliefs were significantly more 
controlling, fimi, and strict in guiding their children's behavior than were American 
mothers. American mothers, on the other hand, scored higher on responsiveness, 
nurturance, nonrestrictive attitudes, and consistency in applying rules than East 
Asian mothers. American mothers also perceived that they had more influence on 
their children's lives than did East Asian mothers. By the same token. East Asian 
mothers, more than American mothers, perceived other relevant influences such as 
school and peers as more important in the children's development (Shin, 1993). 
To explore cross-cultural differences in child-rearing, Hoffman (1987) developed 
an altemative theory that children may satisfy certain needs for their parents based 
on which cultural context influences parenting. She suggested that the needs 
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children satisfy for parents such as the need for fun and love, or for economic 
sources of a society may differ for groups, and these variations might lead cultural 
differences in parental goals and attitudes. 
Hoffman's study (1987) showed some cultural differences; the need for 
stimulation and fun was the most common in Korea, Taiwan, and Singapore while 
love and primary ties were the most common need for children to satisfy for parents 
in the United States. In countries where children tended to be valued for their 
economic-utility (e.g., Turkey, Taiwan, and Korea), parents were more likely to want 
their children to be obedient and less likely to expect their children to be 
independent. Especially in Korea, parents wanted their children to be helpful to their 
parents after the children are grown. In contrast, in countries in which children were 
considered as primary ties for love and marriage (e.g., the United States), parents 
desired their children to be independent. 
Besides culture, a major influence on parental beliefs is socioeconomic status 
(SES). Kohn (1969) hypothesized that parents from a higher social position are 
more likely to value self-direction and self-control while parents from the lower social 
position are more likely to value conformity in child-rearing beliefs. In particular, 
Kohn focused on conditions in the parent's work setting and the degree to which the 
parent's work condition allowed self-direction or flexibility. Specifically, Kohn argued 
that because white-collar occupations (i.e., middle-class occupations) require the 
manipulation of ideas, judgment, thought, greater flexibility, and less supervision 
than blue-collar occupations (i.e., lower-class occupations), white-collar parents 
were more likely to emphasize self-direction, creativity, and autonomy while blue-
collar parents were more likely to value conformity, obedience, and neatness. 
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Cultural Modification of Parenting in Asian-American Families 
To investigate the extent and pattern of unique cultural variation in parenting, 
Julian, McKenry, and McKelvey (1994) reported parenting attitudes, parenting 
behaviors, and parenting involvement among ethnic minority families in the United 
States, including African-American, Hispanic, and Asian-American. Specifically, the 
authors point out that the parenting styles of European-American, middle-class 
parents were characterized by an authoritative style: encouraging their children; 
emphasizing the value of individual differences; having an emotionally detached 
relationship, and; looking to the future rather than the present. African-American 
parents believed in the value of strictness, emphasis on achievement, and a sense 
of duty or obligation to kin. Mainly represented by three groups (i.e., Mexican, 
Puerto Rican, and Cuban), the unique traditions such as functional dominance of 
males, reinforcement of sex-role distinctions through child-rearing practices, and 
strong kinship bonds were evident for Hispanic families. Asian-American families, 
including Chinese, Japanese, Koreans, Vietnamese were described as hard 
working, confomriing, and cohesive (Julian. McKenry, & McKelvey, 1994; Lin & Fu. 
1990). In addition, Suzuki (1980) suggested that the traditional cultural value 
systems can be described by the concepts of Confucianism including humanism, 
collectivity, self-discipline, order and hierarchy, wisdom of the elderly, hamiony, and 
obligation. Humanism is central to Confucianism, based on the optimistic belief that 
human nature is basically good; a human being is thought to have the potential 
within himself to achieve fulfillment. However, satisfaction is to be gained, not 
though the power or wealth, but through an individual's diligence and efforts to 
develop his full potentialities. Collectivity arises from the importance of kinship ties 
and mutual dependence. An individual is expected to subordinate or even sacrifice 
his personal interests for the greater collective good of his family, kinship group, or 
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country. Confucianism teacl^es that a person should learn to control his emotions 
and to think logically. Control over both emotions and material gratification is 
thought to be necessary for cultivating the mind and self-improvement. Thus, 
Suzuki (1980) points out that Asians appear to be humble, modest, nonaggressive, 
and unemotional to many Westerners, therefore, they are often mischaracterized as 
inscrutable. On the basis of these characteristics, Korean culture is characterized 
as one of "collectivism". 
Regarding traditional kinship systems and relationships of Asians, a child is 
expected to give unquestioning obedience to his parents. Similarly, elderly people 
are highly respected because of their experience and knowledge. The father is the 
dominant authority figure in the family, while other members are in subordinate 
roles. The eldest son is accorded the next highest position in the family hierarchy; 
females are considered inferior to males. The patterns of Asian-American families 
are more controlling and more achievement oriented than western cultures (Julian, 
McKenry, & McKelvey, 1994). In order to command the respect and obedience from 
their children, the relationship between the father and his children tends to be 
distant and formal whereas the mother is more likely to establish a greater intimate, 
affective, and informal relationship with her children (Suzuki, 1980). In a study of 
cultural variation in parenting among ethnic minority groups in the United States 
(i.e., European-American, African-American, Hispanic, and Asian-American), the 
results indicated that Asian-American parents put greater emphasis on doing well in 
school than other ethnic minority groups; they were more involved in helping with 
reading and homework than were Hispanics. Additionally, Asian-American parents 
were more likely to use physical punishment (i.e., spank or slap their children) than 
European-American or Hispanics. Also, Asian-Americans reported less concern 
about their children getting along with others (Julian et al., 1994). 
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The traditional Asian cultural values described previously appear to have been 
modified, through the process of acculturation in the contemporary Asian-American 
family. Acculturation represents the process that ethnic groups intenningle in the 
dominant culture. That is, in this process, minority groups maintain their traditional 
cultures while absorbing the dominant culture (Carter & Middlemiss, 1992). From 
this perspective, acculturation can be seen as cultural pluralism. For example, 
Korean-Americans who have been exposed to Western culture are absorbed in the 
dominant culture by mediating their own cultural traditions. Parents can not expect 
"nonquestionning" obedience from their children, and relationships within the family 
become more democratic because either Asian families are headed by a second or 
third generation or headed by recent immigrants (Suzuki, 1980). Additionally, 
Farver, Kim, and Lee (1995) point out that the Korean-American population 
increased 124% in the past decade to number approximately 800,000. The families 
of recent immigrant families have come from urban areas, where they have 
experienced major changes under the impact of Western influences. 
In a comparison study of 48 Korean immigrants and 48 European-American 
children, the role of culture in children's play behaviors was examined (Farver, Kim, 
& Lee, 1995). The data revealed that Korean American preschool teachers 
organized their classrooms to encourage the development of academic skills (e.g., 
direct teaching of vocabulary words). As a consequence, Korean-American children 
scored higher on a vocabulary test than European-American children. In contrast, 
the European-American children and their preschool teachers engaged in more 
social interaction than their Korean-American counterparts. The findings indicated 
that the traditional Korean culture, emphasizing the importance of educational goals 
and academic oriented values, was reflected in the school setting. The results also 
revealed cultural differences in the play initiation and responses; Korean-American 
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children were more cooperative interacting with their peers and offered objects to 
initiate play than their European-American counterparts. This reflected collectivism 
perspectives, and Korean cultural values in maintaining group harmony and 
cooperation. 
In the study of 118 Korean immigrants (Strom, Daniels, & Park, 1986), the 
Parent As A Teacher Inventory, measuring creativity, frustration, control, play, and 
teaching-learning subscales, was administered. The results showed that the longer 
Korean parents lived in the United States, the more likely they were to consider the 
need for parent-child play. Also, the parents strongly agreed that children should 
not interrupt when adults are talking. This finding reflects the value of hierarchical 
order in a family unit in Confucian perspectives. However, Korean parents 
responded that children were allowed to state their opinions and were supported in 
decision making. These responses show significant Korean immigrant family 
adjustments to the western culture. 
In a study by Lin and Fu (1990), additional knowledge about patterns of 
socialization among immigrants, who accommodate to the social expectations of 
both their own culture and their culture of relocation, was sought. The authors found 
that on parental control, the ratings were highest among the Chinese mothers, and 
lowest in the European-American mothers, whereas the immigrant Chinese mothers 
were rated in the middle. It was speculated that a gradual change among immigrant 
mothers was due to acculturation, the process of adjusting and accommodating to 
the values of the United States. 
Chen and Uttal (1988) examined how cultural values would influence parental 
beliefs and expectations for their children's achievement. With respect to Chinese 
cultural values, Confucian philosophy emphasized the importance of self-
improvement; children are taught to believe that improving their potentiality is within 
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their control. Comparing American mothers to Chinese mothers, the findings 
showed that Chinese mothers were less satisfied with their children's academic 
perfonnance than were their American counterparts. Chen and Uttal (1988) 
suggested that, according to traditional cultural doctrine (i.e., Confucianism) that 
emphasizes the importance of self-improvement, Chinese parents' strong emphasis 
on achievement outcomes might not represent uncaring and stubborn parents. It 
can be seen that the entire cultural system should be taken into account in parent-
child relationship. 
Similarly, Chen and Uttal (1988) found that 66% of Chinese mothers 
emphasized the role of teachers more than themselves, whereas only 19% of the 
American mothers believed that teachers were more important than the parents. 
Additionally, Shin (1993) reported that East Asian mothers (i.e., Korean, Chinese, 
and Taiwanese) believed that "outside influences" were more important than 
American mothers; East Asian mothers, more than American mothers, perceived 
extrafamilial influences such as school and peers as more important in their 
children's lives. Therefore, it appears that American parents believe that parental 
influence is more important in detemnining children's development than outside 
influences. 
Chao (1994) speculated similar perspectives when comparing two cultures (i.e., 
Chinese and American) on the dimensions of parenting style. According to Chao 
(1994), Chinese children tend to perform better than their American counterparts 
even though Chinese parents are more likely to be characterized as authoritarian or 
controlling parents. According to Baumrind (1967), authoritarian parenting tends to 
include harsh, controlling, and rejecting characteristics toward their children. 
However, in traditional Asian cultural perspectives, these two parental dimensions 
can be seen as independent of each other, in a study of 50 immigrant Chinese 
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mothers and 50 European-American mothers, having preschool-aged children, 
Chao (1994) found that Chinese mothers scored significantly higher on a parental 
control measure. Additionally, Chinese mothers also were significantly higher on the 
authoritarian scale, including firm rules than the European-American mothers. 
However, Chinese mothers scored significantly higher on Chinese child-rearing 
ideologies (i.e., training concept) than their European-American counterparts. 
Importantly, the training concept reflects traditional Chinese cultural values in 
parenting; with respect to Confucianism, parental control represents the ideas of 
care and love, emphasizing the harmony in a family unit rather than harsh, 
dominant, and strict control toward their children. 
Chao (1995) suggested that the training concept (i.e., chiao shun in Chinese 
terms) involves familial concerns and supports to stimulate the cultural values such 
as the cohesiveness of the family unit and emphasis of group harmony. In addition, 
the concept of "family-based" parental control, including two factors (i.e., concern 
and respect for family and involvement with the family) and parental involvement in 
school (i.e., more indirect forms of involvement) represented the alternative 
concepts of parental control which reflect Asian cultural norms. Alternative 
concepts of parental control refer to measures of training and "family-based" 
parental control; these methods provide an alternative view of control to that of the 
parental style (e.g., authoritarian) proposed by Baumrind. 
In a study of 36 East Asian parents (Chinese, Japanese, and Korean) and 35 
European-American parents with children ranging in age from 5 to 9 years, the 
measurements of parental authority, authoritarian control, and parental involvement 
were administered (Chao, 1995). As alternative measures of parenting, the training 
scale, "family-based" parental control, and indirect parental involvement in school 
items were utilized. East Asian parents scored significantly higher on the typical 
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parental control concepts (I.e., on the authoritarian scale, authoritarian parental 
control scale, and parental involvement in schc:-' scale) than did European-
American parents. However, East Asians also scored significantly higher on the 
training scale, the concern and respect for family scale (i.e., the first factor of the 
alternative "family-based" parental control concept) and on the indirect parental 
involvement in school items. These results showed that the concept of parental 
control is perceived differently in an East Asian culture. That is, the traditional 
doctrine of Asian culture, which is characterized as Confucianism, provides specific 
cultural values in Asian groups, emphasizing confomnity, obedience, group hamriony, 
and integrity in a family unit. Additionally, the higher scores on the indirect parental 
involvement in school items (e.g., "I select for my child the school I want him/her to 
attend" or "I structure my child's after-school time") represent a more indirect pattern 
of parental involvement in school, which is considered as more important for East 
Asian parents. That is. East Asian parents used alternative strategies to stimulate 
their children's academic skills through assigning the children to participate in 
academic courses, and providing some tutorial support or extra materials. Chao 
(1995) argued that the traditional cultural values play an important role in 
investigating the relationship between parenting and children's outcomes among 
ethnic groups. Therefore, Chao (1994) concluded that the typical parenting style 
(e.g., measured by authoritarian scale or parental control scale) might not be 
culturally meaningful to apply to other minority parents such as those of the Asian 
group. 
in a study of 363 Korean-American parents. Park (1994) pointed out that the 
length of time in the United States can be a contributing factor for immigrant parents 
to develop different perceptions toward their children. The results showed that 23% 
of the participating Korean-American parents felt that their children did not show 
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respect for parents even though "showing respect" is one of the major cultural 
heritage. Regarding the importance of education in Korean culture, 47% of 
respondents reported their lack of information about the American school system. 
The author suggested that to help recent Korean-American immigrant parents, a 
parenting assistance system should be provided for orientation to the American 
educational system and its curricula (Park, 1994). 
Julian, McKenry, and Mckelvey (1994) suggested practical implications for 
family life educators based on this notion. That is, Asian-American families may be 
especially difficult for parent educators to assist because Asian-Americans are 
socialized not to challenge authority and are very reluctant to discuss personal 
feelings or problems for fear of evoking shame. 
it can be seen that while acculturation of European-American middle-class 
patterns has taken place, many aspects of traditional Asian child-rearing practices 
appear to be continued among contemporary Asian-American families. The early 
years of childhood are still characterized by mother's close care. Such an approach 
to child-rearing develops close, affective bonds within the family. It also results in 
the child's dependence on the mother and, in tum, enables the mother to control the 
child's behavior. Asian-American mothers are able to use the limited amounts of 
physical punishment very effectively to control their children's behavior (Julian, 
McKenry, & McKelvey, 1994). 
Parental Control 
Regarding Baumrind's (1966) categorization of child-rearing, authoritative child-
rearing is a parenting style that is demanding and responsive. That is, a rational, 
democratic approach in which both parents' and children's rights are respected and 
considered. Authoritative parents make reasonable demands by setting limits. 
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They express warmth and affection, listen to their child's point of view, and 
encourage the child's participation in family decision making. The children of 
authoritative parents tend to be self-controlled, self-reliant, and friendly with peers. 
In contrast, the authoritarian child-rearing style also is demanding, but it puts a high 
value on conformity, which is unresponsive to children's needs and rights. These 
parents demand obedience from their children and enforce restrictions and rules. In 
this point of view, the balance of needs and independence between parents and 
children is biased: children's self-expression and needs are suppressed. Children of 
authoritarian parents tend to be viewed as fearful, aimless, easily annoyed, and less 
capable to cope with stressful circumstances. The permissive style is nurturant and 
accepting, but it avoids making demands or imposing controls. Permissive parents 
allow children to make their own decisions when the children are not yet capable of 
doing so. As a consequence, children of permissive parents tend to be aggressive, 
aimless, and lacking in self-controlled (Baumrind, 1970). 
Regarding styles of child-rearing, the authoritarian parent emphasizes 
obedience as a virtue and does not encourage verbal give and take, believing that 
the child should accept a parent's decision (Baumrind, 1966,1967,1968,1970, 
1978). The authoritarian parent believes in restricting the child's autonomy. In 
contrast, the authoritative parent attempts to direct the child's activities providing a 
rational approach. The authoritative parent stimulates verbal give and take, 
explains the reasoning behind parental policy, and values autonomous self-will. 
Specifically, from gathered information on child-rearing practices by observing 
parents' interaction with their preschool children at home and in the laboratory, 
Baumrind (1966) found that two broad dimensions of parenting emerged. First, 
"demandingness" was taken into account; some parents established high standards 
for children and insisted that the child meet the standards. Other parents demanded 
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very little and rarely tried to influence their child's behavior. Second, 
"responsiveness" was another dimension; some parents were accepting and 
responsive to children. These parents were engaging in open discussions whereas 
others were rejecting and unresponsive. 
Regarding children's social competence in terms of western society views, 
authoritative discipline tends to foster instrumental competence in children 
(Baumrind, 1978). According to Baumrind (1978), social competence in the child is 
defined by such attributes as social responsibility, independence, and achievement 
orientation. Socially responsible behavior is friendly rather than hostile to peers, 
cooperative rather than resistive, and facilitative rather than disruptive. 
Independence is viewed as goal-oriented and self-determining rather than 
submissive, aimless, and conforming. In terms of socialization, early childhood 
signifies an important change; the preschool child's rapid physical, cognitive, and 
language development allow the child to establish self-control of body functions and 
the parents begin to use verbal give and take as they reinforce children's behaviors 
(Baumrind, 1978). 
In a study of preschool children, Baumrind (1967) summarized the patterns of 
parental authority and the social and emotional behavior of their preschool children. 
The results revealed that the authoritative parents tended to have children who are 
the most responsible and independent whereas the children of authoritarian parents 
were viewed as distrustful, withdrawn, and discontented. Additionally, the children 
of permissive parents were the least socially responsible and independent. 
According to Darling and Steinberg (1993), Baumrind's operationalization of 
parenting styles can be distinguished from earlier researchers in several ways: 1) 
Baumrind specified one parenting function of control; 2) she distinguished three 
qualitatively different types of parental control (i.e., authoritative, authoritarian, and 
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permissive) wliereas an earlier assumption of parental control was categorized from 
high to low; and 3) she used a configurational approach to define parenting style, 
arguing that the influence of any aspect of parenting (e.g., maturity demands or the 
use of specific disciplinary techniques) is dependent on the configuration of all other 
aspects (Darling & Steinberg, 1993, p.4gO). 
In the study by Dekovic and Janssens (1992), the authors concentrated on the 
child's prosocial behavior as a major behavioral variable that could mediate the 
relationship between parental child-rearing and the child's sociometric status. They 
assumed that children are being helped and supported by their parents in such 
interactions with their peers; the children's experience at home would be carried 
fonvard to their peer relationships in a school setting. Dekovic and Janssens (1992) 
examined whether parenting patterns (i.e., authoritative and authoritarian) could be 
identified in parental behavior during interaction with the child. Then, they examined 
relationships between parents' child-rearing style, the child's prosocial behavior, and 
the child's sociometric status. The authors expected that authoritarian parenting 
would relate negatively to the child's prosocial behavior and sociometric status, 
whereas authoritative child-rearing style would show a positive relationship with the 
child's prosocial behavior and sociometric status. 
The results revealed that authoritarian/restrictive parents seemed to have 
children who were rejected by their peers and who were viewed by teachers and 
peers as less prosocial. Additionally, authoritative/democratic parenting appeared to 
be related to a child being referred to as being prosocial and popular in a peer 
group. The overall analysis of parental behavior indicated that the parents of 
popular children were more likely to adopt an authoritative/democratic style when 
interacting with their children. They used indirect and persuasive verbal strategies 
such as explanations and suggestions and provided more support, encouragement, 
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and positive reinforcement. These parents seemed to be more sensitive to the 
child's signals and more involved with their child. In contrast, parents of rejected 
children tended to show an authoritarian/restrictive style; they displayed fewer 
positive emotions in response to their child. Also, they were more likely to criticize 
their child's tasic behavior without providing infonnation as to why something was 
wrong and how it should be done. To influence the child's behavior, these parents 
relied on direct commands and did the task for their children rather than helping the 
children to discover their own solutions. 
Social Competence 
According to Mills and Rubin (1993), social competence is defined as the ability 
to function effectively in interpersonal transactions, in which the term "effective" 
means outcomes that are successful from the perspectives of all social partners, it 
involves skills and abilities relating to all aspects of interpersonal problem solving, 
from the self-regulation of emotions in social interaction, to the negotiating 
interpei^onal conflicts. In particular, Baumrind (1970,1978) defined social 
competence as instrumental competence referring to behavior which is socially 
responsible and independent. Behavior which is friendly, cooperative, dominant, 
purposive, and achievement-oriented rather than hostile, resistive, submissive, and 
aimless can be viewed as instrumentally competent. 
Regarding the notion that families are subject to societal and cultural influences 
(Belsky, 1984), ecological forces influence parental beliefs, socialization strategies, 
and the parent-child relationships. In turn, family factors influence the way children 
learn to relate to and interact, with other people. Specifically, the parent-child 
relationship serves a major function in the child's development of social competence 
because parent-child interaction is the context in which many competencies for 
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social interaction begin to develop. Continuously, the parent-child relationship 
provides emotional and cognitive resources to explore the child's social 
environments. From these perspectives, the child begins to establish expectations 
and assumptions about interactions with other people and to develop strategies for 
attaining personal goals. 
Rubin, l\/lills, and Rose-Krasnor (1989) described the "setting conditions" as 
including three factors of socioecological, personal-social, and parental beliefs in 
social competence. Socioecological factors provide positive and negative 
developmental outcomes by influencing parental values, attitudes, and expectations 
conceming children as well as the quality of parent-child interaction. Personal-social 
factors that influence the development of children's social competence may include 
maternal age, marital conflict, and social network. Finally, parental beliefs have 
some influence on the ways parents respond to their children's behaviors. 
Regarding maternal beliefs, in a study of 58 mother-preschool child dyads, 
Rubin et al. (1989) found that mothers who believed strongly that social skills are 
important had children who were more likely to have prosocial goals. Mothers who 
believed that social skill attainment was not that important had children who were 
more likely to cry to achieve their goals and to be rated by teachers as hyperactive-
distractible. 
Maternal beliefs in the importance and modifiabiiity (vs. innateness) of children's 
social competence with peers, and mothers' strategies to respond to children's peer 
interaction problems were assessed with 76 mothers of 3- to 5-year-old children 
(Mize, Pettit, & Brown, 1995). The data showed that mothers who perceived their 
children as more socially competent tended to believe that social skills are 
modifiable through parental efforts and are important for young children rather than 
mothers who viewed social competence as based on innate skills. Additionally, 
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mothers who perceived their children as less competent with peers were more 
involved in supervising their children's peer play. Thus, the results suggest that 
maternal involvement is linked to maternal beliefs about social skills (i.e., modiability 
vs. innateness) and perceptions of the child's social competence when interacting 
with peers. For example, popular preschoolers have mothers who provide 
opportunities for their children to interact with peers and who monitor their children's 
peer interaction indirectly. These children have parents who use explanations and 
give praise when interacting with their children in a teaching context. 
Parental sensitivity has been found to play an important role in child's social 
competence, in a review of literature, Mills and Rubin (1993) speculated that 
sensitive and responsive parents would be able to perceive the child's signals, to 
consider the child's perspective, and to respond appropriately according to the 
child's needs. That Is, a child with a sense of security is trusting and self-confident 
enough to explore the social environment. This exploration leads to interaction with 
peers and to play experiences that promote the development of social skills. 
Sensitive parents are respectful of the child's perspective, and able to anticipate the 
child's behaviors. These parents believe in the child's competence, respect the 
child's autonomy, and encourage independent development of social-problem-
solving skills. Therefore, the aspects of sensitive parenting such as setting clear 
expectations, open communication, providing warmth and support are associated 
with social competence. 
The characteristics of parental disciplinary style also play an important role in 
children's social competence. For example, in a study of 144 mothers and their 
children who were first and fourth graders. Hart, Ladd, and Burleson (1990) 
discussed two types of disciplinary strategies: power assertive discipline (i.e., 
threats or physical punishment) and inductive discipline (i.e., explaining 
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consequences and rationale). The mothers were interviewed about their disciplinary 
style in certain situations whereas the children were measured on their 
assertiveness through presented conflict situations. Peer rating and nomination 
procedures were used to assess children's sociometric status. The results showed 
that mothers who were more power assertive in their disciplinary styles had children 
who were less preferred by their peers. Additionally, in a subsequent study, Hart, 
DeWoIf, Wozniak, and Burts (1992) reported that parents of popular preschool 
children were more likely to use inductive styles, whereas parents of unpopular 
preschoolers were more likely to use power assertive styles. 
Similarly, Putaliaz (1987) examined the parents' role in the development of their 
first-grade children's sociometric status among peers. Mothers were observed while 
they were playing a word-name game interacting with their children. Various toys 
were provided to stimulate social play interacting with a peer for the children. The 
results revealed that mothers who focused on feeling and were less demanding and 
disagreeable when interacting with their children had children who were perceived 
as having higher sociometric ratings from their first-grade classmates. In tum, 
positive, agreeable mothers had children who displayed high rates of agreeable 
behavior interacting with peers. These findings suggest that children may acquire 
their social behavior repertoire through interacting with their mothers, which in turn 
may influence their sociometric status. 
However, as Baumrind pointed out (1978), the meaning of social competence 
may be culturally biased; the definition of social competence in her research may 
reflect the nomi of middle-class European-American families. It is important to note 
that cultural values or philosophies must be included to compare ethnic groups in 
children's developmental outcomes; the measurement of social behavior may be 
influenced by cultural values. In a study of 480 Chinese children and 137 Canadian 
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children, Chen, Rubin, and Sun (1992) found cultural differences in children's social 
reputation and peer relationship. Specifically, the results indicated that shyness-
sensitivity was negatively related with peer acceptance among Canadian children 
whereas positively related among Chinese children. In Confucian philosophy, 
children who are shy and quiet are called "guai", meaning "well-behaved". As well, 
children who are sensitive and reticent are considered as understanding in Chinese 
values. In contrast, the same characteristics (i.e., shyness and sensitivity) might not 
be interpreted as the same meanings in the Western cultures; being independent, 
self-reliant, and self-controlling are more likely to be encouraged in the Western 
societies. Therefore, shy and sensitive behavior is viewed as fearfulness and social 
immaturity in the Western cultures. Chen, Rubin, and Sun (1992) suggested that 
cultural values and systems need to be taken into account when comparing ethnic 
groups in children's developmental outcomes such as social competence. 
Summary and Implications 
Contemporary American society can be best described as one of cultural 
pluralism (Carter & Middlemiss, 1992). Besides European-American populations 
who represent the mainstream of society, other ethnic minority groups, including 
African-American, Hispanic, Asian-American, and American Indian/Alaska natives, 
coexist in the United States (Harrison et al., 1990). These ethnic groups confront 
the process of acculturation, as they intemiingle, adjust, and adapt in two different 
cultures. When considering cultural contexts, studies have demonstrated that 
Asian-American families still retain their Confucianism heritage, such as emphasis 
on group harmony, obedience, filial piety, and hierarchy in a family unit (Chan, 1992; 
Suzuki, 1980). Regarding family hierarchy, children are encouraged to show 
obedience to their parents whereas elderly people are respected because of their 
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experience (Julianm McKenry, & McKelvey, 1994). Tlierefore, based on their 
specific cultural values, Asian parents are more likely to be categorized as 
authoritarian or controlling parents as measured by the typical authoritarian 
approaches (Chao, 1994). 
According to Chao (1994), parental control reflects traditional virtue in Asian 
culture: the Chinese term of "guan" means the mother's sacrifice to take care of her 
child with love as well as to govern and control. Therefore, Chao (1994) suggested 
that the typical measure of parental control as exemplified by European-American 
parenting styles may not be applicable to Asian families. The training concept 
represents the Chinese term of "chiao shun" (i.e., educating or teaching): the 
purpose of parental control is not to dominate the child. Rather, parental strictness 
and children's obedience indicate parental concern and caring. Additionally, Rohner 
and Pettengill (1985) reported that parental control is associated with parental 
wamnth by Korean adolescent children. Therefore, parental control has a different 
meaning based on the cultural environment. 
As Baumrind mentioned (1967,1970), there are connections between parenting 
styles and children's developmental outcomes: authoritative parents tended to have 
children who were more competent (e.g., friendly, achievement oriented, 
cooperative), whereas authoritarian parents tended to have children who were 
distrustful and discontented. However, in the Chinese culture, children who were 
sensitive and shy were considered as well-behaved, whereas independence and 
self-controlling were more likely to be stimulated in the Western societies (Chen, 
Rubin, & Sun, 1992). In general, it can be concluded that childrearing patterns and 
children's developmental outcomes should be understood in own's cultural values 
and nomris. 
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In terms of Implications, educators and child development specialists need to be 
aware that families in minority groups confront the process of western affiliation; 
their own cultural values are retained while they adjust and adopt in the mainstream 
of Western American culture. Chan (1992) pointed out that Asian-Americans are 
one of the least understood minorities caused by stereotypic and undifferentiated 
perceptions. There also is a need to make an effort to better understand Asian-
Americans because of the rapid growth of Asian immigrant population (Massey, 
1995). These minority families have different perspectives based on their traditional 
cultural norms. Therefore, it is worthy to note that children in minority families are 
raised by more than one cultural standard and need understanding and 
encouragement in developing their competencies. 
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CHAPTER 2; KOREAN IMMIGRANTS' PARENTING PATTERNS AND 
CHILDREN'S SOCIAL COMPETENCE 
A paper to be submitted to the International Journal of Behavioral Development 
Hye-seon Shin and Dahlia F. Stockdale 
Abstract 
This study investigated parenting patterns among Korean immigrant mothers 
and children's social competence. Childrearing beliefs, types of control (i.e., 
physical punishment, material/social consequences, reasoning, scolding, and 
reminding), training items and family-based parental control, and teachers' ratings of 
preschool children's social competence were measured. Among parenting 
variables, the first two (i.e., childrearing beliefs and types of control) represent the 
typical Western cultural norms in parenting, whereas the latter two (i.e., training and 
family-based parental control) reflect Asian cultural values. Family-based parental 
control consists of two factors; concem and respect for the family, and involvement 
with the family. Participants were 131 Korean immigrant families, including mother, 
father, and a target child living in the Los Angeles, California area. Teachers (N=26) 
in five preschoois rated the social competence of participating children. 
Correlations, regression, and t-tests were used to analyze the data. Correlational 
analyses showed that there were relationships among parenting variables; however, 
parenting variables were not related to social competence. Mothers who believed 
that lots of attention and love can spoil their children also believed in more control 
of their children. These mothers were more likely to spank or hit and remove 
rewards from their children. Positive relationships were found among training and 
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family-based parental control. Regression analyses showed that two parenting 
variables, less physical punishment and mother's expectation that children should 
respect and care for the family, were statistically significant predictors of children's 
social competence. Results from regression analyses also revealed that four 
sociodemographic variables (i.e., child's age, mother's age, father's educational 
level, and length of attendance in the preschool) were significant in explaining 
children's social competence. Interestingly, no gender differences were found for 
parenting and social competence variables. Therefore, in the present study, it was 
concluded that Korean immigrant mothers used generally the same parenting 
strategies with boys and girls. 
Introduction 
As Triandis (1995) indicated, concepts of individualism and collectivism are 
based on cultural variation. Individualism values emotional independence and 
autonomy; people in individualistic cultures (i.e., European and North American 
societies) are encouraged to develop self-confidence and independence. On the 
other hand, collectivism emphasizes obligations, emotional dependence, sharing, 
obedience, and group harmony; within the Confucian perspective, dependence, 
conformity, and harmonious relationships are valued among the people in 
collectivistic cultures such as Asian and South American societies. 
Cultural contexts also provide an essential source in determining parental 
belief and values. Shin (1993) found that East Asian mothers' (i.e., Korean, 
Chinese, and Taiwanese) childrearing beliefs were significantly more controlling, 
fimri, and strict in guiding their children's behavior than were American mothers. In 
addition, American mothers perceived that they had more influence on their 
children's lives than did East Asian mothers. Similarly, Stopes-Roe and Cochrane 
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(1990) found that Asian parents were more lil<ely to choose obedience while British 
parents were more likely to choose good sense as self-directing qualities in terms of 
parental values. Also, Okagaki and Sternberg (1993) investigated parental beliefs 
and children's school outcomes with 37 American and 322 immigrant parents, 
including Cambodian, Filipino, Mexican-American, Vietnamese, and Mexican 
immigrants. The data revealed that American-born parents believed in creativity 
and autonomy whereas immigrant parents valued conformity, in general, stronger 
parental beliefs for conformity were negatively related to basic skill tests (i.e., 
reading, math, and language tests). Thus, parental childrearing beliefs were 
influenced by cultural perspectives and furthennore had an impact on children's 
academic outcomes. 
With regard to cultural differences in parenting, there is a need to recognize how 
parenting styles and practices vary among cultures and also impact differently on 
the children according to unique cultural values and beliefs. The impact of parenting 
styles on children's development has been a major interest over the past three 
decades (e.g., Baumrind, 1968,1970). The present study investigated the relations 
between parenting patterns (i.e., the typical Western measurements and the 
alternative parental control on the basis of Asian culture) and children's social 
competence. 
Baumrind (1970) described authoritarian parents as having the belief that a 
child should accept a parents' decision without discussion or rational explanation. 
Authoritarian parents tend to use finn enforcement and are not likely to encourage 
independence and individuality. As a consequence, authoritarian parents are 
relatively unsuccessful in stimulating socially responsible behavior in their children 
because these parents use fimi discipline and punishment rather than encouraging 
the child to be responsible for his/her own behavior. 
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In contrast, authoritative child-rearing is a rational, democratic approach in 
which both parents' and children's needs are respected and considered (Baumrind, 
1966). Authoritative parents make reasonable demands by setting limits. They 
express wamnth and affection, listen to their child's point of view, and encourage the 
child's participation in family decision making. The children of authoritative parents 
tend to be self-controlled, self-reliant, and friendly with peers. 
In a review article by Smither (1993), authoritarianism reflects the quality of 
dominance; the major characteristics of authoritarian can be summarized as 
submission, power, and toughness. Relating to parenting styles, authoritarian 
parents tend to control children's behavior based on their values and beliefs which 
emphasize obedience and punitive actions (Baumrind, 1968). Studies have 
indicated that children's developmental outcomes, either in academic areas or in 
social development, were related to types of parenting styles (e.g., Dekovic & 
Janssens, 1992). Results of studies revealed that children of authoritative parents 
achieved better in school and were referred to as being popular in a peer group, 
whereas children of authoritarian parents had lower grades and were considered as 
less prosocial by peers and teachers (Dekovic & Janssens, 1992). 
The relations between parenting styles and children's developmental outcomes 
vary from culture to culture (Chao, 1994; Lamborn, Mounts, Steinberg, & 
Dornbusch, 1991). In pari:icular, differences among ethnic minority groups were 
found in the Lamborn et al. study (1991). The authors found that American 
adolescents, who viewed their parents as authoritative, reported that they were 
more competent and less involved in deviant activities. However, the results 
showed that Asian-American adolescents reported less problem behavior, such as 
delinquency, drug use, and school misconduct than did their African-American, 
Hispanic-American, and European-American counterparts in spite of having 
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authoritarian parents (Lamborn et ai., 1991). Moreover, Dornbusch, Ritter, 
Leidemian, Roberts, and Fraieigh (1987) found tliat within the Asian group, 
authoritarian parenting was the strongest predictor of their adolescent children's 
grades. Asian high school students reported that their families were higher on the 
authoritarian parenting measures. Therefore, the authors suggested that minority 
adolescents, such as Asian-American, may respond more positively to the 
authoritarian parenting style. One study revealed that Korean-American students, 
more than European-American students, perceived significantly greater parental 
involvement in their academic success, and they reported that their parents 
emphasized the importance of education more than European-American parents 
(Choi, Bempechat, & Ginsburg, 1994). 
In general, the concept of authoritarian parenting might connote a different 
meaning in Asian families. Chao (1994) proposed that Asian-American students are 
more successful in school performance than European-American counterparts, even 
though Asian-American parents score significantly higher on parental control 
measures and are more likely to be characterized as authoritarian parents than 
American mothers. Chao (1994) suggested that Asian parents utilize training in 
their childrearing. Training involves the idea of training and guiding children in 
culturally meaningful ways. The Chinese term "guan" reflects a mother's sacrifice 
and devotion to love, care, and also to govern her children (Chao, 1994). The 
following ideas involve training concepts: parents must begin training child as soon 
as ready; mothers must train child to work very hard and be disciplined; and child 
should be in the constant care of their mothers or family (Chao, 1994, p.1116). 
Training concepts are based in the traditional Asian culture; parental strictness and 
a need to obey parents' rules indicate parental caring and concern. 
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Family-based parental control, which consists of two factors (i.e., concern and 
respect for the family, involvement with the family), also reflects Asian-valued 
parental control (Chao, 1995). With regard to Confucian philosophy, hanmonious 
relationships in a family unit are pivotal aspects in Asian culture, including the 
concepts of filial piety, obedience, and conformity (Ho, 1987). In addition, parental 
control is considered necessary for maintaining family relationships; children are 
taught to show respect to their parents, and in turn, parents are responsible for 
ensuring the continuation of the family line on the basis of filial duty (Ho, 1987). 
Therefore, certain aspects of family-based parental control are based on the 
concerns for the family in Asian cultures. For example, the following ideas reflect 
Asian values of concern and respect for the family: children must behave 
themselves so as not to dishonor the family; whatever concerns the family, should 
concern the child; and parents should detemriine what activities in which their child 
will be involved (Chao, 1995, p. 34). The second factor of family-based parental 
control (i.e., involvement with the family) also presents similar ideas of the 
importance of the family in Asian cultures. "Family members should often work 
together and do things together", or "Each family member knows their 
responsibilities within the family" are the examples of the concepts of involvement 
with the family (Chao, 1995, p. 34). 
To address the definition of parental control, Seydlitz (1991) reviewed the term 
of parental control in the literature and speculated that parental control can be 
divided into two dimensions: direct control and indirect control. Direct control 
includes punishment, restriction, and discipline; parents directly control their children 
based on parents' beliefs and willingness to monitor children's behavior. 
Supervision, spanking, obedience, restriction, and punishment are the examples of 
direct control. On the other hand, indirect control is defined as affection between the 
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parents and child. From this notion, affection is the core factor for controlling 
behavior; children do not want to disappoint or hurt their parents based on the 
affection and attachment for their parents. Based on this notion, it can be 
speculated that the purpose of parental control in the Asian family is to retain 
hamnony in a family as an indirect control rather than to dominate the child. 
Regarding the relationships between childrearing beliefs and children's social 
outcomes, Rubin, Mills, and Rose-Krasnor (1989) suggested that three factors, 
socioecological, personal-social, and parental beliefs, influence the development of 
children's social competence. Kennedy (1992) reported that mothers who were less 
likely to teach their children about social skills had children who were rejected by 
peers. In a study of 58 mother-preschool dyads, Rubin et al. (1989) found positive 
connections between parental beliefs and children's social skills; mothers who 
believed strongly that social skills are important had children who were more likely to 
have prosocial goals. 
However, little is known about children's social development in minority families 
(e.g., Chen, Rubin, & Li, 1995; Chen, Rubin, & Sun, 1992). In a comparison study 
of 480 Chinese children and 137 Canadian children, Chen, Rubin, and Sun (1992) 
reported cultural differences in children's social relationships. The results showed 
that shyness-sensitivity was positively related to peer acceptance among Chinese 
children whereas negatively related among Canadian children. Interestingly, in 
another longitudinal study by Chen, Rubin, and Li (1995), results showed a positive 
relationship between shyness-sensitivity and peer acceptance at ages 8 and 10 
years among Chinese children; however, the relationship was negative when the 
subjects were 12 years old. In Confucian doctrine, children who are shy and 
sensitive are considered as well-behaved and understanding in Chinese values. 
Because of children's respect for adult authority, children's social competence and 
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reputation are Influenced by adults' values and social standards, especially vtrhen 
the children are young (Chen, Rubin, & Li, 1995). In contrast, characteristics such 
as shyness and sensitivity do not have the same meaning in Western cultures, 
where emotional independence and self-reliance are more valued. However, as 
children become older, the authors speculated that adult influences may become 
less important while peer interactions and relationships arise more significantly in 
Asian culture. Children in collectivistic cultures are encouraged to develop socially 
appropriate behaviors based on their cultural values and norms, especially in their 
early childhood periods. 
In particular, Baumrind (1970) defined social competence as socially 
responsible and independent behavior; friendly, cooperative, and purposive 
behaviors rather than hostile, submissive, and resistive behaviors were viewed as 
instrumentally competent. However, as Baumrind pointed out (1978), the meaning 
of social competence might be culturally biased, reflecting the typical Westem 
cultural values. 
In general, Korean culture has been deeply rooted in Confucian philosophy 
(Park, I., & Cho, L., 1995). As Chao (1994) suggested, the measurement of 
parenting patterns in Asian parents utilizing the typical Western measures may not 
be culturally generalized. In the present study, childrearing beliefs and parental 
control by the typical Western measures will be examined in association with the 
Asian parental control perspectives (I.e., training, concern and respect for the family, 
and involvement with the family), and children's social competence. It is expected 
that Asian-valued alternative parental control will be positively related to children's 
social competence, even though the Korean immigrant mothers score higher on the 
typical Westem parental control measures. Therefore, the present study will attempt 
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to investigate the following research objectives in order to explore Korean-American 
families regarding their traditional cultural childrearing values: 
1) To investigate the relationships among Korean mothers' parental beliefs, 
parental control, parental training, and family-based parental control. 
2) To examine the relationships among parental perspectives, including parental 
beliefs, types of control, training, family-based parental control and their 
children's social competence in Korean preschools. 
3) To investigate the relationships of sociodemographic background information 
(e.g., the length of time the mothers and the fathers in the United States, 
occupation level, age) to parental measures of beliefs, type of control, training, 
family-based parental control and children's social competence. 
4) To determine the predictability of Korean children's social competence from 
sociodemographic variables, parental beliefs, parental control, training, and 
famiiy-based parental control. 
5) To investigate gender differences among Korean-American boys and girls in 
their social competence and parental control variables. 
Method 
Participants 
A total of 131 Korean immigrant families participated in the study. All of the 
subjects lived in the Los Angeles area, including the cities of Los Angeles, Nonwalk, 
and La Palma, California. The participating subjects were all volunteers. For 
purposes of this study, Korean immigrants who participated in this study will be 
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referred to as Korean-American. The mean age of the mothers was 32.6 years; 
fathers' mean age was 36 years. The range of the children's age was from 24 
months to 68 months; the mean age of the children was 46.2 months. 
Most of the mothers had experienced some college or technical school (M 
=5.32). Educational level was coded according to the years of school completed; 
the lowest level was coded as 1 (grade school) whereas the highest level was coded 
as 10 (doctoral degree). The range for educational level of the mothers was from 
some junior high school (6.9%) to doctoral degree (2.3%). Regarding mother's 
employment status, it revealed that 64.9% of the mother were either full-time or part-
time employees. The mean of father's educational level was 5.7, ranging from some 
junior high school (4.6%) to doctoral degree (4.6%). 
Regarding marital status, most of the families were intact families (93.9%). 
Divorced families were 1.5% of the sample, 3.1% were separated, and 1.5% were 
remarried. More than half of the families lived as a nuclear family, including the 
spouse and the children only (54.2%). The number of other people living with the 
family ranged from 1 person (20.6%) to 6 people (0.8%). 
Korean immigrant mothers had been In the United States for 117.9 months on 
the average, while the fathers had been in the United States longer (M=136.57 
months). Furthemriore, mothers (93.1%) and fathers (88.5%) responded that they 
plan to stay in the United States in the future. Approximately 36.6 % of mothers 
responded that better living conditions were the prime reason for immigrating, while 
preference for America was chosen by 7.6% of mothers; other preferences were 
financial benefits (3.1 %), and education for children (1.5%). More than half of the 
mothers responded that Korea was the last place they had attended school (61.8%), 
while 54.2% of the fathers attended school last in Korea. United States was the last 
place where 34.4% of the mothers and 40.5% of the fathers had attended school. 
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There were 66 female Korean children and 65 male Korean children (N=131) in 
the study. Most of the participating children had an English name (96.2%). Children 
attended preschool 39.5 hours per week on the average; the mean hours per day 
the children attended the preschool was 7.9 hours. 
Twenty-six teachers (I.e., 25 Korean-American, 1 European-American) from five 
preschools participated in rating the participating children's social competence. The 
mean age of teachers was 35.5 years and they had been in the United States 113.5 
months on the average. Most of the teachers had some college or technical school 
educational experience (M=5.72). Teacher's educational level was coded as the 
same as the 10 levels used in mother's sociodemographic information: the range for 
teacher's educational level was from some junior high school (3.8%) to graduate or 
professional degree such as M.S. or MBA (3.8%). Regarding their major fields, the 
responses were varied; teachers reported majors in child development (19.2%), 
education (7.7%), child education (34.6%), food science (7.7%), art (7.7%), and 
humanities (11.5%), while 23.1% of the teachers did not respond with their major 
areas. For more than a half of the participating teachers. United States was the last 
place teachers had attended school (53.8%), while 42.3% of teachers responded 
that Korea was the last place (42.3%). Regarding their teaching experiences, 
teachers had taught at the participating preschools for 30.5 months on the average. 
In particular, they had experienced teaching at preschool/daycare in the United 
States for 44.6 months on the average, while they had an average of 42.1 months of 
teaching experience in Korea. 
63 
Instruments 
Parental Beliefs Survey fPBS> This questionnaire is a part of the Parents' 
Opinion Survey developed by Luster, Rhoades, and Haas (1989). The original 
instrument consists of two parts. Parental Beliefs Survey and Perception of Parental 
Efficacy Scale. The Perception of Parental Efficacy Scale was excluded in this 
study because the items were not relevant to the purpose of this study. The 
Parental Belief Survey consists of four subscales as follows: beliefs regarding 
spoiling the child , beliefs regarding floor freedom, beliefs regarding discipline and 
control, and beliefs regarding talking and reading to the child. Two subscales (i.e., 
beliefs regarding spoiling the child and beliefs regarding discipline and control) were 
used for the present study; these scales were most appropriate to measure parental 
control in conjunction with other instruments (i.e., Parenting Dimensions Inventory 
and Training Items). Thirteen questions from the subscales of beliefs regarding floor 
freedom and beliefs regarding talking and reading to the child were excluded. 
Therefore, a total of 11 questions (i.e.,7 questions from beliefs regarding spoiling the 
child subscale and 4 questions from beliefs regarding discipline and control 
subscale) were used in this study. 
A 6-point Likert scale ranging from 1 (strongly disagree) to 6 (strongly agree) 
was utilized for measuring parental beliefs. Higher scores on beliefs regarding 
spoiling the child are interpreted that children are more likely to be spoiled by more 
expression of mothers' love and affection. In the beliefs regarding discipline and 
control subscale, higher scores represent a belief in being more controlling, finn, 
and strict with children. Cronbach's alpha for the scale on beliels regarding spoiling 
the child is .86 (Luster et al., 1989), while the alpha is .75 for this study. For the 
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scale on beliefs regarding discipline and control, the original study reported an alpha 
of .78, while the alpha was .72 for the present study. 
Parenting Dimensions Inventory fPDh The Parenting Dimensions Inventory is a 
self-report parenting behavior instrument developed by Slater and Power (1987). 
The original PDI assesses 8 dimensions regarding parental support, control, and 
structure. Parental support contains three dimensions: nurturance, responsiveness 
to child input, and nonrestrictive attitudes. Parental control includes type of control, 
amount of control, and maturity demands. Parental structure consists of two 
dimensions: consistency and organization. However, the dimensions of parental 
support and structure were eliminated from the present study. Only the dimension 
of "type of control" was used to investigate parental control for Korean immigrant 
mothers. 
There were seven possible responses for six different situations as to the type 
of control a parent would use in each of these situations. Each response was 
repeated for six situations. A 4-point scale which ranges from 0 (very unlikely to do) 
to 3 (very likely to do) was utilized for each of the seven control measures 
presented. As directed by authors of the instrument, the responses for the first 
situation were not scored; the remaining five child situations involve hitting, 
sassiness, school misbehavior, lying, and safety. Also, the repeated first responses 
from the second through the sixth situation were not entered. The second and third 
responses were combined as one subscale. Therefore, the five subscales were 
titled as follows: material/social consequences (i.e., combination of second and third 
response), physical punishment (i.e., fourth response), reasoning (i.e., fifth 
response), scolding (i.e., sixth response), and reminding (i.e., seventh response). 
Higher scores on the physical punishment scale were interpreted as indicating a 
higher possibility to use spanking or hitting. On the material/social consequence 
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scale, higher scores indicated that mothers were more likely to remove rewards 
which children wanted (i.e., not allow to watch TV/ or have dessert) or mothers were 
very likely to use 'time-out' strategy, including the social-isolation method. On the 
reasoning scale, higher scores indicated that mothers were more likely to discuss 
the reasons for not allowing a certain behavior. Higher scores on the scolding scale 
indicated that mothers were more likely to scold their children for certain behaviors. 
The reminding scales indicated that mothers were more likely to use the technique 
of reminding and repeating rules and directions. For the present study, the alpha 
was .83 on physical punishment scale, .90 on material/social consequence scale, 
.73 on reasoning scale, .86 on scolding scale, and .83 on reminding scale. 
Training Items The Training Items proposed by Chao (1994) consists of two 
areas, "ideologies on child development and learning", including seven items and 
"ideologies on the mother-child relationship", including six items. The training items 
were developed because Chao (1994) believed that parenting scales based on the 
authoritarian European-American family might not be culturally meaningful for other 
minority groups such as Asian parents. The tenn "child training" on training items 
represents Chinese child-rearing ideas involving teaching or educating children in 
the appropriate behaviors. The Asian term training also reflects a mother's devotion 
and sacrifice. The Chinese concept of "guan" indicates "to care for", "to love" and 
"to govem" children in the Asian culture. Therefore, the training items represent the 
unique cultural tradition of caring for children, rather than dominating or controlling 
children , which is the parental control concept applied to authoritarian American 
middle-class families. A 6-point scale ranging from 1 (strongly disagree) to 6 
(strongly agree) was utilized to measure alternative parental control reflecting 
Korean cultural nonns. Higher scores on the training items represent a parenting 
style of "training", which is more likely to be endorsed by Korean mothers. Chao 
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(1994) did not report Cronbach's alplia fortlie training items because tiiese items 
were not developed as an scale. However, Chao (1995) reported that a number of 
factor analyses were conducted to construct scales from these 13 items. There was 
one main factor that accounted for more than 20 percent of the variance (i.e., eigen 
value, 2.40) with a loading of .40 or greater for a total of six items including: 1) 
parents must begin training children as soon as they are ready; 2) in order for 
children to leam, parents should continuously monitor and correct their behavior; 3) 
parents must train children to work very hard and be disciplined; 4) a parent's most 
important concern involves taking care of the children; 5) children should be in the 
constant care of their mothers or other family members; and 6) parents need to do 
everything for the child's education and make many sacrifices. Using the mean of 
these six items, one scale was created. Internal consistency for this training scale 
was computed using alpha of .65 for the East Asians (i.e., Chinese, Japanese, and 
Korean) with a range of scores from 3.0 to 5.0. One item was derived from the 
original 13 items (i.e., when child continues to disobey you, he/she deserves a 
spanking) to explore mother's perspective on her willingness of using physical 
punishment. In the present study, the six items listed above and one item for 
measuring physical punishment were used with a total number of seven items. 
Higher scores on the training items were interpreted that mothers were more 
controlling of children, emphasizing that parents' responsibility to guide and 
discipline their children. Cronbach's alpha for the 7 items was .73 for the present 
study. 
Familv-based Parental Control Chao (1995) developed the idea of family-based 
parental control as an alternative measure for East Asian parents (i.e., Chinese, 
Japanese, and Korean). The instrument consists of two factors: "concern and 
respect for the family" and "involvement with the family". Each factor contains five 
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items. Higher scores on concern and respect for the family scale indicated that 
mothers believed that showing respect and caring for the family is very important for 
their children. On the involvement with the family scale, higher scores meant a 
stronger belief in the concern family members should have about one another. 
Chao (1995) reported Cronbach's alpha of .63 on the first factor (i.e., concern and 
respect for the family), while the alpha was .74 for this study. On the second factor 
(i.e., involvement with the family), the alpha was .58 in Chao's study, while it was 
.64 for the present study. 
California Preschool Social Competency Scales The California Preschool 
Social Competency Scale was developed by Levine, Elzey, and Lewis (1969) to 
measure the adequacy of preschool children's interpersonal behavior and the 
degree to which they assume social responsibility. The California Preschool Social 
Competency scale is designed to evaluate the social competence of children 
ranging in age from 2 years and 6 months to 5 years and 6 months. Based on 
teacher ratings, the scale consists of 30 items involving a wide range of behaviors, 
such as response to routine, response to the unfamiliar, following instructions, 
making explanations, sharing, helping others, initiating activities, giving direction to 
activities, reaction to frustration, and accepting limits. Given multiple choices from 1 
to 4, level 1 represents the lowest degree of competence and level 4 the highest. 
The scores were summed as a total for each of the four preschool age groups: 2-6 
through 2-11, 3-0 through 3-11,4-0 through 4-11, and 5-0 through 5-6. The alpha 
was .93 for this study. 
Sociodemoqraphic Information Korean-American mothers and fathers were 
asked to respond to a series of general infomnation questions, including age, 
education level, marital status, religion, number of children, and the length of 
residence in the United States. Fathers only filled out sociodemographic 
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information, while mothers were responsible for completing the parenting 
questionnaire (I.e., Parental Beliefs Survey, Parenting Dimensions Inventory, 
Training Items, and Family-based Parental Control) and sociodemographic 
information. One question was developed by the researcher to assess the 
motivation to immigrate to the United states; specifically subjects indicated their 
reason for coming to the United States using a multiple choice question. 
Teachers were asked about their major in college and total years of experience 
in the United States and Korea. The questions were asked in order to learn more 
about the preschool setting. 
Procedures 
Before the questionnaires were distributed, the questionnaire (i.e.. Parental 
Beliefs Survey, Parenting Dimensions Inventory, Training Items, Family-based 
Parental Control, and Sociodemographic infomr^ation) were translated to Korean by 
the researcher. After that, Korean-version questionnaires were back-translated by 
another Korean reviewer to check the accuracy of the translation (Brislin, 1986). 
To explore the intent of participation in the study, a packet of information (i.e., 
invitation letters, questionnaires, and sociodemographic information) was presented 
to director of each preschool. After the director agreed to participate in the study, a 
list of target children was obtained ti'irough the pennission of preschool personnel. 
To match the questionnaires between mothers and teachers, the same number was 
recorded on the first page of each questionnaire (i.e., instruments for mothers and 
instrument for teachers) and put in an envelope. 
The parenting questionnaires for the parents to complete were sent home with 
the children and the researcher collected the questionnaires when they were 
retumed to the preschool. Teachers rated preschool children on social competence 
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scales only after the parents returned their questionnaires to the preschool; thus, it 
was decided which children would be participating in the study. Teachers were 
informed that a code number indicated a specific child from the attendance list at 
each of the preschools. After the parents returned their questionnaires to the 
preschool, the participating child was matched for their teacher to rate on the social 
competence scale. A total of 338 questionnaires were distributed through five 
different preschools located in Los Angeles, Nonvalk, and La Palma, California. 
One hundred thirty-six questionnaires were returned from the parents; the return 
rate was 40.2%. Four questionnaires out of 136 were eliminated because either the 
parenting questionnaires or parents' sociodemographic information was not 
completed. Additionally, one questionnaire was excluded because the participating 
child had special needs. Therefore, 131 questionnaires were coded and data were 
entered to analyze. 
Results 
Pearson product moment correlations were computed among the following 
subscales; beliefs regarding spoiling the child, beliefs regarding discipline and 
control, physical punishment, material/social consequences, reasoning, scolding, 
reminding, training, concern and respect for the family, involvement with the family, 
and social competer^ce. Correlational analyses of certain sociodemographic 
variables with dependent variables (i.e., parenting scales and social competence 
scale) also were conducted. To determine the predictability of parenting variables 
on children's social competence, regression analyses were utilized. Also, 
regression analyses among selected sociodemographic variables on children's 
social competence were used to evaluate the predictability of sociodemographic 
information variables. To investigate gender differences among Korean-American 
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boys and girls for parenting and social competence variables, t-tests were 
computed. Finally, one-way ANOVAs were utilized to measure the differences in 
the last place the mothers and fathers had attended school on the parenting 
variables and children's social competence. 
Definitions of the parenting variables were presented in Table 1 based on the 
typical Western measures and the Asian cultural values. A total of seven parenting 
variables (i.e., beliefs regarding spoiling the child, beliefs regarding 
discipline and control, physical punishment, material/social consequences, 
reasoning, scolding, and reminding) were considered as the typical Western 
parenting measurement, reflecting Western cultural norms whereas three parenting 
variables (i.e., training, concern and respect for the family, and involvement with the 
family) were viewed as the Asian cultural values in childrearing perspectives. 
Correlations between parenting variables and teacher-rated children's social 
competence 
The results indicated that of 55 correlations computed among 11 subscales, 22 
were significant at the .05 level or beyond. These correlations appear in Table 2; 
significant correlations ranged from .18 to .64. 
Correlations indicated that mothers who believed more that lots of love and 
attention can spoil the children also believed in being more strict, controlling (£= .64). 
The more mothers believed in not expressing their affection toward their children, 
the more they were likely to spank or hit to their children (p= .27), remove materials 
which children wanted or socially isolate their children (£= .16). Results 
also revealed that the more mothers believed in restricting their affectionate 
attention not to spoil the children, the more they emphasized that children should 
respect and care for the family (f .18). The mothers who believed more in being 
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Table 1 
Definitions of parenting variables divided by cultural perspectives 
Variables Definitions 
Typical Western Measures 
Childrearing Beliefs (Luster, T., Rhoades, K., & Haas, B., 1989) 
Spoiling the child Mother believes that a lot of love and attention can 
spoil the child. 
Discipline and control Mother believes in being strict, finn, and 
controlling toward her children. 
Parenting Dimension Inventory (Slater, M., & Power, T., 1987) 
Physical punishment Mother spanks or hits her children for inappropriate 
behavior of children. 
Material/social Mother removes the rewards which the child wants 
consequences (e.g., does not allow to watch TV or isolates the 
child by sitting on a chair) 
Reasoning Mother discusses or explains about her child's 
inappropriate behavior 
Scolding Mother scolds her child for misbehavior. 
Reminding Mother repeats or reminds the rule of a certain 
behavior. 
Asian-valued Parenting Control Measures 
Training Items (Chao, R., 1994) 
Training Parents control children's behavior to guide and 
educate based on love and care. 
Family-based Parental Control fChao. R., 1995) 
Concern and respect Parents expect that children should respect and 
for the family care for the family. 
Involvement with the Parents perceive that family coheslveness and 
family getting involved with the family are important for 
children. 
Table 2 
Correlations between parenting variables and teacher-rated children's social competence 
Variables (1) (2) (3) (4) (5) (6) (7) (8) (9) (10) (11) 
(1) Spoiling 
(2) Discipline .64** 
(3) Punishment .27** .09 
(4) Consequences .16* .11 .49** 
(5) Reasoning .07 .04 -.03 .15 
(6) Scolding .08 .01 .50** .44** .02 
(7) Reminding -.11 -.01 .08 .19* .38** .40** 
(8) Training .11 .29** .26** .10 .13 .32** .37** 
(9) Concern .18* .44** .07 .06 -.05 .06 .07 .44** 
(10) Involvement -.15 .08 .05 .18* « o C
M 
.18* .31** .41** .40' 
(11) Competence .02 .11 -.13 .04 .16 .01 .02 .11 .18 
Note. Spoiling=beliefs regarding spoiling the child; Discipline=beliefs regarding discipline and control; 
Punishment=physical punishment; Consequences=material/social consequences; Reasoning=reasoning; 
Scolding=scolding; Reminding=reminding; Training=training; Concem=concem and respect for the family; 
lnvolvement=involvement with the family; Competence=social competence 
*J2<.05. **P<.01. 
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controlling and firni with their children, also gave higher ratings on training their 
children through guidance and caring (£= .29). Also, the more mothers believed in 
being strict and controlling, the more they expected their children to respect and 
show concern for the family (e= .44). 
Regarding types of control, if the mothers responded that they were more likely 
to use physical punishment, such as spanking, they also scored higher on scolding 
their children (r= .50) and administering consequences (1= .49), and valued training 
their children (p: .26). The mothers who reported that they were more likely to give 
time-out or remove something as a consequence of children's behavior, also were 
more likely to scold (e= .44), remind of the rules (p= .19), and have concerns that 
family members should be involved with each other (i= .18). If the mothers scored 
higher on reasoning to control their children, they were more likely to remind or 
repeat the rule to their children (f .38) and emphasize the importance of 
cohesiveness in the family (r= .20). Mothers, who considered that they were more 
likely to scold in a certain situation, reported that they were more likely to repeat or 
remind the child of the rules (r= .40), consider that parents should control their 
children through training (p= .32), and recognize the importance of family 
Involvement (e= .18). 
Results also Indicated that mothers who scored higher on reminding their 
children of the rules, also put more emphasis on controlling their children through 
training (p= .37) and more value on Involvement with the family (£= .31). If the 
mothers considered more that parents should guide or train their children, they 
valued more that children should respect and care for the family (£=: .44) and family 
members should be involved with each other (jf .41). Mothers who emphasized 
more that children should show concern and respect for the family, also believed 
more In the Importance of family cohesiveness (f .40). 
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Correlations of parenting variables and teacher-rated children's social competence 
with mothers' sociodemoaraphic variables 
intercorrelations between parenting variables, teacher-rated children's social 
competence and mothers' sociodemographic variables revealed that only 3 of 55 
correlations were significant, ranging from -.19 to .19 at the .05. Since there were 
so few significant results, the findings are not considered meaningful and will not be 
discussed. 
Correlations of parenting variables and teacher-rated children's social competence 
with children's information 
Intercorrelations among parenting variables, teacher-rated children's social 
competence and children's background information revealed that 10 of 77 
correlations were significant. Correlations ranged from -.21 to .47 at the .05 or 
beyond level; the results are presented in Table 3. 
Data revealed that the older the children were, the more they were socially 
competent (£= .47); mothers reported that they were less likely to use physical 
punishment when children were older (1= -.20). If the children had more siblings, the 
mothers believed in being less controlling (£= -.21) and were more likely to remove 
materials from the children (i= .21). The longer the children had been attending the 
preschool, the mothers believed that more attention spoils the children (];= .18) and 
were more strict, controlling toward their children (p^ .18). Children were more 
socially competent if they attended preschool for a longer period (£= .34). This 
positive relation between length of enrollment and children's social competence also 
was found when total length of enrollment, indicating all schools, was considered (£= 
.30). 
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Table 3 
Correlations of parenting variables and teacher-rated children's social competence 
with children's information 
Variables Child's age Number 
of 
Siblings 
Length 
of 
enrollment 
Hours 
per 
Week 
Hours 
per 
Day 
Total 
length 
of time 
Number 
of 
people 
Spoiling .11 -.08 .18* .12 .04 .17 .02 
Discipline .05 -.21* .18* .20* .09 .16 .10 
Punishment -.20* -.02 -.14 -.01 .01 -.04 .00 
Consequences 
00 p
 1 .21* -.14 .02 .10 -.08 .11 
Reasoning .12 .05 .17 -.11 
o> P
 1 .15 -.07 
Scolding -.17 .08 -.15 .00 .02 -.10 .06 
Reminding -.02 .01 -.03 -.06 -.06 
CO p
 1 .09 
Training -.03 -.02 -.02 .05 -.02 -.01 -.01 
Concern .02 -.05 .08 .07 .03 .09 .06 
involvement .02 .13 .12 .15 .18* .07 -.04 
Competence .47** -.02 .34** .15 .07 .30** .11 
Note. Length of enrollment=how long the participating child had been enrolled in 
the preschool; Hours per week=hours per week the child attended the 
preschool on the average; Hours per day=hours per day the child attended 
the preschool on the average; Total length of time=total length of time the 
child had been attending preschool/daycare, including all schools; Number of 
people=number of people besides spouse and children living with the 
family 
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Correlations among sociodemoyraphic variables 
Data revealed that of 91 correlations computed among 14 selected 
sociodemographic variables, 29 were significant at the .05 level or beyond. 
Significant correlations ranged from -.24 to .83; many of the correlations are those 
you would expect (e.g., mother's occupation with family income, £= .24, .01). 
Therefore, only those of relevance to the study will be reported. Interestingly, there 
were negative relationships between mother's educational level and length of time 
the child spent per day/week attending the preschool. Mothers who had higher 
educational levels had children who spent fewer hours per day (1= -.21, c< .05) and 
week (£= -.23, .01) attending preschool. Child's age was negatively associated 
with mother's education (e= -.21, |i< .05) and occupational level (r= -.24, j2< .01); 
mothers with education and higher occupations had the younger children. In 
addition, the results showed positive relations between the length of time mothers 
had been in the United States and their educational (£= .19, {2< .05) and 
occupational level (£= .26, c< .01). Mothers who had higher education and 
occupational status had been in the United States longer. 
Predictors of teacher-rated children's social competence by parenting variables 
To determine the predictability of parenting variables for teacher-rated children's 
social competence, hierarchical regression analyses were utilized; the results are 
shown in Table 4. Children's social competence was the dependent variable, while 
ten parenting subscales (i.e., beliefs regarding spoiling the child, beliefs regarding 
discipline and control, physical punishment, material/social consequences, 
reasoning, scolding, reminding, training, concern and respect for the family, and 
involvement with the family) were entered as independent variables. 
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Table 4 
Predictors of teacher-rated children's social competence bv parenting variables 
Variables B Beta t-value SIg. t 
Physical punishment -4.8241 - .2085 -2.298 .0234 
Concern and respect .7972 .2236 2.465 .0152 
for the family 
Constant 68.4550 
.0852 
Adjusted .0689 
F(2. 112) 5.2177 
E< .05 
As shown in Table 4, concern and respect for the family, which was one of the 
family-based parental control variables, was estimated as one predictor of children's 
social competence; the more children are expected to respect and care for the 
family, the more they are socially competent. Regarding the types of parental 
control, physical punishment also was a statistically significant predictor. That is, if 
the mothers reported that they were more likely to use physical punishment (i.e., 
spanking or hitting), their children were less socially competent. These two 
parenting variables predicted 8% of the variance. 
Predictors of teacher-rated children's social competence bv sociodemooraohic 
variables 
To examine the effect of selected sociodemographic variables on children's 
social competence, mother's age, mother's educational level, length of residence for 
mother in the U.S., father's age, father's educational level, length of residence for 
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father in the U.S., family annual income, child's age, number of siblings, length of 
enrollment for child in current preschool, and total length of time child had been 
attending all preschool/daycare centers were entered as independent variables. 
Children's social competence was entered as the dependent variable. The results 
are shown in Table 5. 
Table 5 
Predictors of teacher-rated children's social competence bv sociodemoaraphic 
variables 
Variables B Beta t-value Sig. t 
Father's education 2.1942 .1738 2.234 .0275 
Child's age .6786 .3972 4.297 .0000 
Mother's age .9625 .1810 2.339 .0211 
Length of time child 
enrolled in current 
preschool 
.4301 .1931 2.099 .0381 
Constant 
Adjusted 
- .1651 
.3340 
.3101 
F(4, 112) 14.0394 
E< .05 
Of 11 independent variables, four variables were associated as statistically 
significant predictors. Specifically, child's age was estimated as the most significant 
predictor in children's social competence; the older the child was, the more socially 
competent the child was. Mother's age was also associated positively; the older the 
mother was, the more the child was socially competent. Interestingly, data showed 
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that father's educational level also was a significant predictor in children's social 
competence. If the father had a higher education, the child was more socially 
competent. Finally, the variable of child's length of attendance in the preschool was 
associated positively with social competence. The child who had been enrolled for a 
longer period in the preschool was rated as more socially competence. These four 
sociodemographic variables predicted 33% of the variance. 
Analysis for parenting variables and teacher-rated children's social competence on 
children's gender 
To analyze children's gender differences in parenting variables for boys and 
girls, t-tests were computed. Results revealed that parenting variables and the 
social competence variable were not significantly different for children's gender. 
Analysis for parents' sociodemographic variables on parenting variables 
Because there was no significant correlation between length of residence 
parents had been in the United States and 11 dependent variables (i.e., parenting 
variables and children's social competence), one way ANOVAs were utilized to 
analyze the differences in parenting variables and children's social competence 
scale among parents' acculturation variables (i.e., last place parents attended 
school) for additional infonnation. Interestingly, 100% of the mothers and 95.4% of 
the fathers responded that they were born in Korea; thus, the variables for parents' 
birthplace were not entered. The results revealed no significant main effects for 11 
dependent variables (i.e., parenting variables and children's social competence 
scale). Neither parenting variables or children's social competence were 
significantly associated with the length of residence in the united States nor where 
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the parents last attended school (i.e., U.S. or Korea). 
Discussion 
Results from correlational analyses reveal that there are connections among 
parenting variables. Specifically, some of the typical Western measures of 
childrearing beliefs and parental control are significantly related to the Asian-valued 
parental control variables. The typical Western measures include childrearing 
beliefe (i.e., beliefs regarding spoiling the child and beliefs regarding discipline and 
control) and self-reported parental control (i.e., physical punishment, material/social 
consequences, reasoning, scolding, and reminding). The Asian-valued alternative 
measures consist of training and family-based parental control (i.e., concern and 
respect for the family, and involvement with the family). 
Correlations among parenting variables indicate that mothers who have 
stronger beliefs that lots of affection and attention can spoil the children also are 
more likely to use physical punishment, and to remove rewards from children, which 
happened as a consequence of children's misbehavior. These mothers who score 
higher on the typical parental control also have higher expectations that children 
should care and respect the family. 
Mothers who believe in being more controlling and strict are more likely to report 
that parents should control their children according to training ideology; these 
mothers also have higher expectations that children should show respect for the 
family. These typical parental control and discipline measures are significantly 
related to alternative measures of care and respect for the family as well as parental 
control through training. 
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Additionally, mothers who report that they are more likely to remove rewards 
and scold children about misbehavior also are more likely to believe that 
involvement with the family is important for their children. The typical parental 
control types such as scolding and taking rewards away from children also are 
significantly related to alternative parental control, emphasizing the importance of 
children's involvement with the family. Mothers who are more likely to discuss their 
children's inappropriate behavior also report that they are willing to remind the child 
of the rule for a certain behavior; these mothers also perceive that children should 
be involved with the family. Mothers who are more likely to remind or repeat the rule 
also believe that parents should control their children through training, and value the 
importance of children's involvement with the family. 
These results are supportive of Chao's alternative parenting ideology (Chao, 
1994). Regarding Asian cultural values, Chao (1994) speculated that parental 
control might not indicate harsh, dominant, and controlling parenting concept as in 
the authoritarian European-American family. Another study found that parents who 
were perceived as strict and controlling also were viewed as being warm and less 
neglecting by Korean adolescent children (Rohner & Pettengill, 1985). In the 
present study, the harsher components of the typical Western measures are related 
to positive Korean-American training and family-based parental control measures. 
The findings in Chao's study (1994) revealed that Chinese mothers who scored 
higher on the Westem-valued typical parental control measures also scored higher 
on training ideology; training ideology incorporates the notion of control with love 
and care. Parents in collectivistic perspectives (e.g., Asian cultures) focus on 
conformity, obedience, and harmonious relationships in a family unit (Triandis, 
Bontempo, & Villareal. 1988). In turn, children in collectivistic societies are taught to 
be obedient, conforming, and to show respect for parents who have the figure of 
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authority (Triandis, 1995). Families in Asian cultures possess the doctrine of 
Confucianism, emphasizing filial piety as the pivotal concept in a family; thus, they 
retain the traditional cultural values in parent-child relationships. Therefore, parental 
control has a different meaning when considering the cultural context. 
Chan (1992) described the different parent roles of fathers and mothers in the 
Asian culture; a father's role is to provide harsher punishment for children's serious 
misbehavior, whereas mothers play the main role in disciplining children in temris of 
daily problems. As Ho (1987) cited a popular Chinese proverb; "A kind mother 
brings up mostly rotten sons" (p. 232). In other words, it is the mother's 
responsibility to teach the proper behavior. Also, this statement indicates parental 
beliefs, reflecting that too much love can interfere with discipline, and result in 
making the child spoiled (Ho, 1987). In the present study, positive relations 
between the typical childrearing beliefs regarding spoiling the child and Asian valued 
alternative parental control of care and respect for the family is the example of Asian 
parenting values; mothers who believe that too much affection can spoil their 
children also value that children should show respect and care for the family. Thus, 
the valuing of training ideology by Korean-American parents also is evident in the 
present study and does relate positively to authoritarian control measures of the 
Western society. Regarding the characteristics of the training ideology (i.e., 
mother's sacrifice not only to love and care but also to govern), it is speculated that 
Asian-valued parental control might indicate the aspect of authoritative parenting as 
defined In western society. That is, parental control may be offset by parental 
wamith. 
Overall, the results indicate that there is some relationship between parenting 
variables and teacher-rated children's social competence as indicated in the 
regression analysis. Parenting variables, including beliefs regarding spoiling the 
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child, beliefs regarding discipline and control, physical punishment, material/social 
consequences, reasoning, scolding, reminding, training, concern and respect for the 
family, and involvement with the family, are the predictor variables. Two predictors 
are significant in explaining children's social competence at the .05 level. 
Specifically, concem and respect for the family and physical punishment are 
statistically significant predictors. However, these two predictors only explain 8% of 
the variance. Children are more socially competent if mothers have greater 
expectations that children should care and have respect for the family; this parent 
control variable is valued by Asian families. 
The result is consistent with the results of a number cf studies that have 
described Asian culture based on Confucian perspectives (Chan, 1992; Park & Cho, 
1995). in the Korean culture, Confucianism views the family as the fundamental unit 
of society; the relationship between family members is viewed as a vertical hierarchy 
that is characterized by authority and obedience (Park & Cho, 1995). Chan (1992) 
also described values of family in Confucianism as possessing obligation, 
cooperation, loyalty, and interdependence. Therefore, these family-centered values 
reflect the traditional Confucian philosophy, emphasizing that children should show 
respect for the family and concern about the family. These are socially appropriate 
behaviors for children in Korean families and parents socialize accordingly. 
Another significant parenting predictor is the mother's willingness to use 
physical punishment to control their children's undesirable behaviors. The result 
Indicates that mothers who are more likely to spank or hit their children for 
inappropriate behaviors have children who are less socially competent. According 
to Hart, Ladd, and Burleson (1990), American mothers who were more power 
assertive in their disciplinary styles (i.e., threats or physical punishment) had 
children who were less preferred by their peers. Similarly, in a study of 106 mothers 
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and fathers of preschool-age children, Hart, DeWolf, Wozniak, and Burts (1992) 
found that parents of unpopular preschoolers were more likely to use power 
assertive styles, whereas parents of popular preschool children were more likely to 
use inductive styles (i.e., explaining rationale and consequences) in their disciplinary 
styles. The present study is supportive of the findings of Hart et al. (1990,1992), 
using American studies. According to Chan (1992), when children misbehave, 
Asian parents use physical punishment (e.g., spanking or hitting with a stick on the 
buttocks) to teach their children to behave properly, and the use of physical 
punishment is considered acceptable. It appears that in the present study, Korean-
American parents share the American view; it may be speculated that the influence 
of Western culture is indicated by the negative relationship between control by 
physical punishment and children's social competence. 
Results from a second regression analysis indicate that four predictor variables 
(i.e., mother's age, child's age, father's educational level, and length of time the child 
had been enrolled in the current preschool) are significant predictors of social 
competence (b< .05). The relations between these four predictors and social 
competence are positive. It is clear that with increasing age, children become more 
competent. Older mothers also have more competent children. This may mean 
they have adjusted more to the American culture and/or have better resources in 
terms of time or money for childrearing. These four predictors explain 33% of the 
variance. 
Interestingly, father's educational level is one of the significant predictors of 
children's social competence as rated by teachers. According to Ho (1987), the 
perception of the paternal roles in Chinese culture originated in Confucianism 
philosophy, reflecting differentiation of parental roles: strict father and kind mother. 
Similarly, the father-child relationship in Korean culture can be summarized as the 
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Korean phrase "om bu ja mo", indicating strict father and caring mother (Kim & Choi, 
1994). In Asian cultures, a father is viewed as a stern disciplinarian with authority, 
whereas a mother is considered as protective, nurturant, and affectionate figure (Ho, 
1987). Children are expected to show their respect and obedience to their fathers, 
and fathers are the symbol of authority as the head of the family. Fathers, in the 
present study may have an awareness of the importance of children's 
developmental milestones through their advanced educational experiences. 
Alternatively, it is speculated that fathers with higher education may be strict and 
more committed to cultural patterns of childrearing and thus influence a child's social 
development. Since father's parenting beliefs and self-reported practices were not 
measured, it is impossible to draw a conclusion. 
Results of the correlation analysis shows that there are no significant 
connections between parenting variables and children's social competence in the 
present study; this may lend other possible influences from the care setting to this 
finding. However, the regression analysis showed that length of time enrolled in 
current child care center was one of the predictors of social competence. 
Korean-American preschool children in the present study spent 7.9 hours a day 
and 39.5 hours per week in the Korean-American preschools; the preschools in the 
present study provide full-day programs. The importance of care setting and the 
environment (i.e., teacher's education and specialized training) need to be explored 
for further study. The characteristics of the classroom teacher play an important role 
on children's optimal development because it is the teacher who spends five full 
days a week working with children. For example, in a study of 117 preschool 
children, Kontos, Hsu, and Dunn (1994) examined child-care influences on 
children's cognitive and social competence, comparing child-care centers to family 
day-care homes. The results indicated that the amount of caregivers' specialized 
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training was positively related to children's social play; children v\^ho had teachers 
with more training engaged in more social play. Data also revealed that children's 
cognitive and social play were positively related with adult-child ratio. The authors 
speculated that the characteristics of caregiver training and global quality of daycare 
play is an essential role in stimulating children's development (Kontos et al., 1994). 
There are no significant differences for children's gender as revealed by t-tests, 
for any of the parenting variables or social competence. In light of the traditional 
son preference in Korean culture, this finding was unexpected . Regarding the 
preference for sons in the Korean culture, it was expected that some parenting 
variables would differ with less parental control for sons. Truly, parental preference 
for sons has been found throughout Korean history (Arnold, 1985; Park, 1983; Park, 
C., & Cho, N., 1995). Even the sex ratio (i.e., number of males per 100 females) of 
children under five years of age has increased over the decades from the 1930's in 
Korea; sex ratios of 101.5 in 1930's have jumped to 112.5 in 1990's in Korea (Park, 
C., & Cho, N., 1995). Son preference is deeply rooted in the Confucian tradition 
(Arnold, 1985). In the Korean culture, the first-born male is highly valued in the 
family because he is expected to continue the family line as well as carry on the 
family name. Especially when parents reach old age, sons are responsible for 
providing financial security and support. Even more, women had no right to inherit 
the position of head in a household before the law changed in 1991. Therefore, 
women are more likely to continue childbearing until they bear a son to be secure in 
their late years. As a consequence of son preference, sons tend to receive more 
advantages than daughters such as better education and nutrition (Park, 1983). 
Korean boys may have more socialization problems because they are regarded as 
very selfish and spoiled, especially if they are the only son or the last-born son in a 
family with daughters (Park, C., & Cho, N., 1995). 
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Regardless of the strong son preference aspect, Ali (1989) reported that two 
factors, including age at marriage and wife's education, were associated with the 
demand for additional children; the demand decreased among educated women 
especially in urban areas, and women who married late had an increased desire for 
additional children. In the present study, most mothers had completed some college 
or technical school; therefore, Korean immigrant mothers might not possess the 
strong son preference as shown in the traditional Korean culture. The traditional 
perspective of male superiority is still prevalent; however, women's social position 
has improved in Korea (Park, I., & Cho, L., 1995). Exposure to Western societies' 
attitudes toward women may have influenced the responses of Korean-American 
mothers, leading to no gender differences in the present study. Thus, socialization 
practices appear to be no different for sons and daughters. 
It may be speculated that in the present study, children's social competence is 
related more to experiences in the preschool setting and these experiences 
moderate the effect of parenting practices. Moreover, the results of correlations 
show no significant relation between parenting variables and children's social 
competence. Since only parental control was measured, perhaps other parental 
variables would be more salient. Regarding the importance of child-care settings in 
children's development, the results of this study are limited by being conducted in 
very specific child-care setting (i.e., Korean-American child-care centers) of a certain 
state. More studies are needed to examine the influence of child care setting in 
general. In a comparison study of 48 Korean-American and 48 European-American 
children, Farver, Kim, and Lee (1995) found that Korean-American preschool 
teachers organized their classroom around the development of academic skills (e.g., 
direct teaching of vocabulary). In contrast, European-American preschool teachers 
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engaged in more social interaction with the children than did Korean-American 
preschool teachers. 
Certain limitations in the present study need to be noted. First of all, follow-up 
procedures were not made because the personnel of the preschools were reluctant 
to allow the researcher to do follow-up procedures (e.g., sending reminder calls or 
letters) for concern about the parents. The return rate was approximately 40% for 
the volunteer participants. Additionally, in the present study, 19.1% of teachers had 
taught for less than 3 months at the preschool where the children currently attended. 
It is unknown how well the teachers knew the children they rated; however, the 
majority of teacher raters had been with the child they rated for 30.5 months on the 
average. In future research, there is a need to use multidimensional measurements 
in the study of children's social competence. In the present study, the classroom 
surrounding was not considered as a variable. For further research, it will be 
important to utilize multidimensional assessments, including interviews with teachers 
and observation of preschool settings, for the study of social development in 
immigrant populations. Finally, another dimension of parenting behavior (e.g., 
parental warmth or acceptance-rejection) needs to be included to expand the 
understanding of parenting patterns in the Korean culture. 
Summary and Implications 
The present study investigated the relations between parenting patterns and 
children's social competence. The results of correlational analyses revealed that 
there were positive relationships between the typical parenting measurements (i.e., 
childrearing beliefs and types of control) and the alternative concepts (i.e., training, 
concern and respect for the family, and involvement with the family). Korean 
immigrant mothers who believed in being more controlling and the use of physical 
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punishment also perceived that parents should control their children through 
training, and children should care and show respect for the family. In addition, the 
concept of family-based parental control was statistically significant in regression 
analysis to predict children's social competence; mothers who had higher 
expectations that children should care and show respect for the family had children 
who were more socially competent. As Chao (1994) proposed, the meaning of 
parental control in Asian culture might not be the same concept as Westem cultural 
nomns. Chinese mothers in the Chao study (1994) scored higher on the typical 
parental controlling measurement as well as scored higher on the training ideology 
as the alternative parental control (Chao, 1994). Regarding the Confucian doctrine, 
the perspectives such as conformity, obedience, emotional dependence, and 
hannonious relationships in a family are valued as norms in Asian culture (Kim & 
Choi, 1994). Children are taught to be obedient and parents are viewed as having 
the authority to control children's behavior. Therefore, the cultural context provides 
a framework for understanding nomns and values in parent-child relationships: the 
meanings of parental control might be explained differently from culture to culture. 
To gain a better understanding of ethnic minority families, it is necessary to be 
aware of each culture's unique nonris, values, and traditions. Raising their children 
in the United States is an extra barrier for ethnic minority parents because they have 
to learn to adjust to the dominant culture (i.e., European-American) as well as retain 
their own cultural values (Carter & Middlemiss, 1992). According to Massey (1995), 
pattems of immigration to the United States during the 20th century show that Asian 
originated immigrant population has grown rapidly; respectively 1,032,000 Asians 
immigrated to the United States during 1991 through 1993. The fast grovving Asian 
immigrant population can be expected to create diverse cultural communities in 
certain metropolitan areas such as Los Angeles, Miami, New York, and Chicago; 
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even more, immigration from Asia iias potential to change America's ethnic 
composition and the meaning of ethnicity in the United States (Massey, 1995). 
Therefore, the present study provides a valuable guideline for researchers, 
educators and child development specialists that there is a need to consider 
alternative cultural values when minority children and their families are considered. 
Especially, when minority children enter grade school where English is the primary 
language, teachers and educators need to be aware of each culture's unique family 
structure and patterns in order to help minority children be successful Americans, 
and yet retain their own cultural values. 
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GENERAL CONCLUSIONS 
Cultural diversity in contemporary society of the United States has been 
expanded in association with the growth of ethnic minority groups. Especially, as 
Massey (1995) reported, the immigration to the United States from Asia has 
increased since 1970. Unlike existing European-American cultural norms, cultural 
values and traditions of ethnic minority families possess different perspectives 
based on their own culture. The present study attempted to investigate parenting 
pattems and children's social competence among a Korean immigrant population 
living in the United States. 
In general, Korean culture is characterized as collectivism, emphasizing 
emotional dependence, obligation, and harmonious relationship in a family unit (Kim, 
U., & Choi, S, 1994). Especially in the patterns of parent-child relationships, pivotal 
aspects such as filial piety, obedience, and showing respect for the family are 
viewed as essential values of Confucian philosophy (Ho, 1987), However, the 
pattern of parent-child relationships that might be misinterpreted in the Asian culture 
as a rejecting parenting style from the typical Western cultural view point is one in 
which children are taught to show respect and obedience to their parents with 
respect to Confucianism beliefs, in the Korean culture, the family takes the 
essential place as the base of human relationships; with regard to Confucian 
perspectives, parental control is considered as the major effort to maintain and 
stimulate hamnonious relationships among family members (Kim, U., & Choi, S, 
1994). For example, Rohner and Pettengill (1985) found that parents who were 
perceived as being controlling and strict by their adolescent children were also 
recognized as being wann and less neglecting in Korea. 
Recently, Chao (1994) suggested that the characteristics of authoritarian 
parenting style may have a different impact in an Asian family than in an American 
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family. Parental controlling and strictness toward their children should be viewed 
within the cultural milieu. According to Chao (1994), the typical parenting 
conceptualizations are measured basically by the nomris of European-American 
middle-class families. In her study, Chao (1994) found that Chinese mothers scored 
higher on the typical parental control as well as on the training concepts which 
reflect the parent-child relationships in Asian culture. The aspects of training 
ideology indicate that parental control in Asian values is to guide and educate their 
children based on love and care, not to be harsh and dominant. Results of 
correlations in the present study indicated that the typical measures of parental 
control were significantly related to Asian valued alternative measures of parental 
control through training, care and respect for the family, and the importance of 
children's involvement with the family. Therefore, it is important to note that cultural 
context provides its own unique guideline in parenting. 
As children's developmental outcomes relating to parenting styles, Baumrind 
(1967) indicated that authoritarian parenting was associated with low levels of social 
responsibility and independence among preschool children. Especially in the area 
of social development, Baumrind (1970) found that children who had authoritative 
parents were more competent and defined as friendly, achievement oriented, and 
cooperative whereas children who had authoritarian parents were discontented and 
distrustful. The present study investigated the relations between parenting patterns 
(i.e., the typical westem measurements and the alternative parental control on the 
basis of Asian culture) and children's social competence. Regression analysis 
showed that mothers' willingness to use physical punishment was negatively 
associated with social competence, and their expectation that children should show 
respect for the family was associated positively with children's social competence. 
Therefore, the findings partially supported the impact of cultural values in parental 
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control, in that the Korean value of showing respect for the family was predictive of 
competence. However, it should be noted that this was not a strong finding; only 
8% of the variance was explained in this model. Regression of social competence 
on sociodemographic variables showed that mother's age, child's age, father's 
education, and length of time enrolled in the current preschool predicted social 
competence, in this model, these four variables explained 33% of the variance. It 
was suggested that other sociodemographic variables may play an important role in 
developing children's competence. Further study needs to address how parenting 
interacts with personal/social variables to benefit the child. 
Regarding ethnic minority families, this study provided valuable insight into the 
need to consider each culture's unique perspectives when studying parenting 
patterns and relating children's developmental outcomes. Phinney and Rotheram 
(1987) suggested that effective solutions to serve children from different ethnic 
groups should involve working with the family and community; it is important to 
understand cultural diversity and know differences between the majority and 
minority cultures. Educators and teachers should be aware of the culture in which 
the family originate in order to work in sensitive ways with ethnic minority children 
and their parents. 
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Table 6 
Correlations of parenting variables and teacher-rated children's social competence 
with mothers' sociodemoaraphic variables 
Variables Mother's 
age 
Mother's 
education 
level 
Length of 
residence 
in the U.S. 
Family 
annual 
income 
Mother's 
occupation 
level 
Spoiling -.10 -.15 -.13 -.18* -.14 
Discipline -.10 .01 -.07 -.08 -.11 
Punishment -.12 -.08 .02 -.15 -.11 
Consequences .04 -.10 -.01 -.05 -.13 
Reasoning -.07 .02 -.11 -.01 -.11 
Scolding -.03 1 b
 
CO
 
.00 -.01 -.03 
Reminding .01 .10 -.05 .04 .04 
Training .10 -.05 -.08 -.07 -.05 
Concern .03 .10 -.08 .06 .05 
Involvement .12 .15 .04 .09 .09 
Competence .19* -.10 .01 -.11 -.19* 
Note. Spoirmg=beliefs regarding spoHing the child; Disciprme=beliefs regarding 
discipline and control; Punishment=physical punishment; 
Consequences=material/social consequences; Reasoning^reasoning; 
Scolding=scolding; Reminding=reminding; Training=training; 
Concem=concem and respect for the family; Involvement^^involvement with 
the family; Competence=social competence 
*j2<.05. -»*£)< .01. 
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Table 7 
Means and standard deviations on sociodemoaraphic variables for teachers 
Sociodemographic Variables M SD 
Teacher's age 35.50 9.48 
Teacher's education level 5.72 .94 
Length of residence teacher staying 
in the United States 
113.48 65.00 
Total months of experience teaching 
in the U.S. 
44.62 33.73 
Total months of experience teaching 
in Korea 
42.06 68.31 
Total months of experience teaching 
at this preschool 
30.46 34.91 
Note. Teachers, M=16-26 
Table 8 
Means, standard deviations, and correlations among selected sociodemoaraphic 
variables 
Sociodemographic Variable (1) (2) (3) (4) (5) (6) 
(1) Mother's age 
(2) Mother's education level .00 
(3) Mother's occupation .18* .56** 
(4) Length of time mother 
had been in the U.S. 
.21* .19* .26** 
(5) Family annual income .08 .16 .24** .36** 
(6) Number of people 
living with the femily 
-.03 -.04 .03 -.01 .02 
(7) Father's age .65** -.01 .03 .02 -.04 -.07 
(8) Father's education level .02 .58** .36** .12 .02 -.11 
(9) Father's occupation .07 .53** .46** .22* .19* -.14 
(10) Length of time father 
had been in the U.S. 
.11 .20* .19* .59** 
t C
O C
O
 
-.04 
(11) Child's age .09 -.21* -.24** -.03 .00 -.04 
(12) Length of time child 
had enrolled tiie school 
.05 -.10 -.14 .14 -.01 .05 
(13) Hours per week child 
attending the school 
.09 -.23** -.06 -.02 -.13 .06 
(14) Hours per day child 
attending tiie school 
.14 -.21* .04 .04 -.04 .01 
Mean 32.51 5.32 5.49 117.86 6.01 .92 
SD 3.33 1.25 1.71 67.12 2.08 1.31 
*ja<.05. **p<.oi 
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(7) (8) (9) (10) (11) (12) (13) (14) 
-.04 
-.04 .80** 
.04 .07 
.03 -.13 
.04 -.10 
.15 -.13 
.18 -.15 
36.05 5.73 
3.79 1.37 
.12 
-.08 .09 
-.01 .20* 
-.16 -.03 
-.16 -.06 
6.21 136.57 
1.54 70.30 
.54** 
.18* .30** 
.14 .22* 
46.20 11.15 
10.11 8.35 
.83** 
39.51 7.89 
6.29 0.99 
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Table 9 
Means, standard deviations, and t-scores on parenting variables and teacher-rated 
social competence for bovs and girls 
Bovs Girls 
Questionnaire Variables M SD M SD i-value E 
Beliefs 
Beliefs regarding 
spoiling the child 
22.45 7.31 21.5 6.69 - . 78  0.439 
Beliefs regarding 
discipline and control 
14.2 4.49 1423 4.38 .04 0.972 
Parenting Dimensions 
Physical Punishment 0.95 0.78 0.86 0.81 - . 52  0.604 
Material/social 
consequences 
1.26 0.85 1.38 0.73 .82 0.413 
Reasoning 2.83 0.27 2.73 0.42 -1.57 0.118 
Scolding 2.02 0.78 2.13 0.71 .87 0.387 
Reminding 2.59 0.51 2.57 0.56 - . 23  0.815 
Traininq Item 
Training 36.37 3.70 36.63 4.78 .34 0.735 
Famiiv-based 
Parental Control 
Concern and respect 
for the family 
18.20 5.39 18.62 4.46 .47 0.637 
Involvement with the 
family 
25.45 2.84 25.83 2.68 .79 0.434 
SoQial Competence 78.75 18.94 80.45 16.13 .55 0.584 
Boys, N=59-65; Girls, N=63-66 
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Table 10 
Means and standard deviations for parenting variables and teacher-rated children's 
social competence 
Variables Potential 
range 
n 
(Items) 
M SD. 
Spoiling 6-42 7 21.97 6.99 
Discipline 4-24 4 14.21 4.42 
Punishment 0-3 5 .91 .79 
Consequences 0-3 10 1.32 .79 
Reasoning 0-3 5 2.78 .36 
Scolding 0-3 5 2.08 .75 
Reminding 0-3 5 2.58 .53 
Training 6-42 7 36.50 4.25 
Concern 5-30 5 18.41 4.93 
Involvement 5-30 5 25.64 2.76 
Social 30-120 30 79.60 17.55 
Note. Spoiling=beliefs regarding spoiling the child; Discipline=beliefs regarding 
discipline and control; Punishment=physical punishment; 
Consequences=material/social consequences; Reasoning=reasoning; 
Scoldlng=scolding; Reminding=reminding; Training=training; 
Concern=concern and respect for the family; lnvolvement=involvement with 
the family; SociaNsocial competence 
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Dear Parents: 
I am a doctoral student in the Department of Human Development and Family Studies 
at Iowa State University. I am conducting research for my doctoral dissertation under the 
direction of Dr. Dahlia Stockdale. As a student majoring in child development, I am 
interested in your ideas about parenting. For my master's thesis, I studied parental beliefs 
and parenting behaviors. For my dissertation, I would like to know more about parenting 
patterns and how these patterns relate to children's social competence. 
Little research has been conducted on the relationship between parenting patterns and 
children's social development especially for Koreans, because the majority of research has 
been done on western cultural values. We believe that this study will provide valuable 
information to parents, teachers, and child development experts, by helping them better 
understand parenting patterns and children's social development based on the unique 
Korean culture. We really value your and your child's participation in helping us to discover 
a little more about Korean parenting patterns and children's social development. 
The data of this study will be used only for research purposes. The analysis will focus 
on overall group responses, not individual responses. All information will be kept 
confidential. Your name will not be associated in any way with your questionnaire; only 
code numbers will appear on the questionnaire. We believe you will find the questions very 
interesting: there are no right or wrong answers to the questions. Your participation in this 
study is completely voluntary and you are free to withdraw from the study at any time. 
Participation in this study will involve: 1) mothers filling out a parenting questionnaire 
about their ideas on child-rearing; and 2) agreement that your child's teacher will fill out a 
questionnaire on your child's social development. We believe that this study will offer 
information how we can encourage children's optimal social development. We know that 
children are different from one another in how they respond to social situations. We are 
asking mothers to share their ideas on parenting. Mothers and fathers also are requested 
to respond to some questions about their backgrounds. If you are willing to participate in 
this study, we would like you to fill out the questionnaire that will take approximately 45 
minutes to complete. The parenting questionnaire will be sent home with your child, and 
can be completed at home and returned to your child's preschool. Results of the study will 
be available from your child's preschool teacher in approximately 6 months. 
Please take your time to help us better understand the unique Korean culture in this 
study. Your cooperation is greatly appreciated and valuable. If you have any questions 
about this study, please don't hesitate to contact Hyeseon Shin at 714-739-0819 or by 
leaving a message at your child's preschool. Thank you very much for your time and 
cooperation in this study. 
Sincerely yours. 
Hyeseon Shin 
Graduate Student 
Dahlia F. Stockdale, Ph.D. 
Major professor 
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Parent's Letter of Intent to Participate in the Study on 
Parenting Patterns and Children's Social Development 
The nature and purpose of this research has been explained to me. The level of my 
child's involvement also has been explained. I understand that I will be responsible for 
completing a questionnaire regarding my ideas about parenting. I also know that my child's 
teacher will be asked to provide some information about my child's social development. I 
understand that the information collected in this study will not be used in any way other than 
to assess rating procedures. 
I am willing for my child and myself to participate in the study as 
described in the accompanying letter. 
I am not willing for my child and myself to participate in the study 
as described in the accompanying letter. 
Parent's Signature Date 
Child's First Name 
Child's Preschool 
Shin/Stockdale Research 
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Dear Teacher, 
I am a graduate student in the Department of Human Development and Family Studies 
at Iowa State University. As part of my doctoral program, I am studying the relationship 
between Korean mothers' parenting patterns and children's social competence. The study 
is under the direction of Dr. Dahlia Stockdale. We believe that in a world-wide community, it 
is very important to better understand how culture influences the way parents raise their 
children and has an impact on children's social development. This study will offer valuable 
information Korean children's living in America. 
I am interested in using information for 2- to 5-year-old children in your program. Your 
participation will be to fill out a rating scale on each of the children involved in the study from 
your classroom. Each rating will take approximately 20 minutes to complete. I realize that 
filling out the scale takes time from your busy schedule. Your involvement in this study will 
provide important information on how we can encourage children in developing their 
socializing ability. I plan to volunteer my services in your school to help in whatever way I 
can to compensate for your time. 
All data will be kept confidential. No child will be identified by name in the study and 
only group averages will be of interest. The names of preschools, teachers, or parents will 
not be associated with any way with the questionnaires. Only code numbers will appear on 
the questionnaires. If you are willing to participate in this study, we would appreciate it very 
much. 
Preschool social competence scales will be delivered to you when it has been decided 
which children will be participating in this study. If you have any questions or concems, 
please feel free to call Hyeseon Shin at 714-739-0819. Thank you very much for your 
cooperation in this study. 
Sincerely yours. 
Hyeseon Shin 
Graduate student 
Dahlia F. Stockdale, Ph.D. 
Major professor 
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Teacher's Letter of Intent to Participate in the Study on 
Parenting Patterns and Children's Social Competence 
I have been informed about the nature and purpose of this research. The level of my 
involvement also has been explained. I understand that I will be responsible for completing 
social competence scales on each of the children in my classroom who become involved in 
the study. 
I am willing to participate in the study as described in the 
accompanying letter. 
I am not willing to participate in the study as described in the 
accompanying letter. 
Teacher's Signature 
Date 
Shin/Stockdale Research 
I l l  
Dear Director, 
I am a graduate student in tiie Department of Human Development and Family Studies 
at Iowa State University. As part of my doctoral program, I am studying the relationship 
between Korean mothers' parenting patterns and children's social competence. The study 
is under the direction of Dr. Dahlia Stockdale. Living In the United States, we believe that 
this study will offer valuable information regarding how the unique Korean culture influences 
the way Korean parents raise their children and children's social development. 
I am interested in using information for 2- to 5-year-old children in your programs, as 
well as their teachers and parents. If you agree to participate in this study, your 
involvement as a preschool will be minimal. Parent letters and questionnaires will be sent 
home with each participating child, and will be returned to your preschool to be collected by 
the investigator. It will take parents approximately 45 minutes to complete the 
questionnaires. In addition, the participating children's teachers will be asked to complete a 
teacher rating questionnaire regarding their social competence. The rating will take 
approximately 20 minutes to complete per child. I understand that the rating will take time 
from a teachers' busy schedule. I hope to compensate for their time by volunteering to help 
in the preschool in whatever way I can. 
All data obtained through the study from parents and teachers will be kept confidential. 
The names of preschools, teachers, or parents will not be identified in any way of the 
questionnaires. Only code numbers will appear on the questionnaires. The analysis will 
focus on overall group, not individual responses. 
Your cooperation is greatly appreciated and valuable to help us better understand 
about the unique Korean culture as one of the minorities in America. After you have had an 
opportunity to review these materials, I would be happy to visit with you to discuss any 
questions you might have about your involvement. Please don't hesitate to contact 
Hyeseon Shin at 714-739-0819 if you have any concerns or questions about this study. 
Thank you very much for your time and consideration of this project. 
Sincerely yours. 
Hyeseon Shin 
Graduate student 
Dahlia F. Stockdale, Ph.D. 
Major professor 
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Director's Letter of Intent to Participate in tlie Study on 
Parenting Patterns and Children's Social Competence 
The nature and purpose of this research has been informed to me, as has the level of 
involvement of this institution. I understand that parent and teacher questionnaires which 
will be distributed and collected at this facility. Teachers will be asked to complete social 
competence scales on the children participating in the study. 
I am willing for to 
(Name of preschool) 
participate in the study as described in the accompanying letter. 
I am not willing for to 
(Name of preschool) 
participate in the study as described in the accompanying letter. 
Director's Signature 
Date 
Shin/Stockdale Research 
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APPENDIX C: INSTRUMENTS FOR MOTHERS 
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Section I. 
PARENTAL BELIEFS SURVEY 
Instruction?; 
The following Items are commonly held opinions about raising children. There 
are no right or wrong answers. You will probably agree with some items and 
disagree with others. We would appreciate your honest opinions as parents on 
these matters. Your insights as a parent will be very helpful to us. Please answer 
all items because we would like your opinions about different ages of children. 
Some items may indicate the interaction with an infant. Please recall when you 
have had the experiences with your child. 
Read each statement carefully. Then indicate the extent to which you agree or 
disagree with the statement by circling one of the possible answers listed below the 
statement. 
First impressions are usually best. Read each statement, decide if you agree or 
disagree and the strength of your opinion, and then circle the appropriate response. 
Response range from "strongly disagree" to "strongly agree". 
Give Your Opinion on Every Statement 
If you find that the responses to be used in answering do not adequately reflect 
your own opinion, select the one closest to the way you feel. Thank you. 
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Please circle the appropriate response. 
1) It is likely that you will spoil your baby if you respond to most of his/her cries. 
strongly disagree slightly slightly agree strongly 
disagree somewhat disagree agree somewhat agree 
2) Parents should be strict with their year old babies or they will be difflcult to 
manage later on. 
strongly disagree slightly slightly agree strongly 
disagree somewhat disagree agree somewhat agree 
3) A mother can spoil her baby by giving him/her a great deal of attention. 
strongly disagree slightly slightly agree strongly 
disagree somewhat disagree agree somewhat agree 
4) The most important task of parenting is disciplining the child. 
strongly disagree slightly slightly agree strongly 
disagree somewhat disagree agree somewhat agree 
5) A baby is spoiled when he/she gets into the habit of being held and rocked 
frequently. 
strongly disagree slightly slightly agree strongly 
disagree somewhat disagree agree somewhat agree 
6) Responding quickly to an infant's crying encourages him/her to be demanding. 
strongly disagree slightly slightly agree strongly 
disagree somewhat disagree agree somewhat agree 
7) One of the best ways to prepare a preschool child to be a good student is to 
teach him/her to be obedient. 
strongly disagree slightly slightly agree strongly 
disagree somewhat disagree agree somewhat agree 
8) I worry about spoiling my child by being an overly attentive mother. 
strongly disagree slightly slightly agree strongly 
disagree somewhat disagree agree somewhat agree 
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9) Children who are held to firm rules grow up to be the best adults. 
strongly disagree slightly slightly agree strongly 
disagree somewhat disagree agree somewhat agree 
10) Mothers who are very affectionate toward their babies are likely to have children 
who grow up being overly dependent on the mother. 
strongly disagree slightly slightly agree strongly 
disagree somewhat disagree agree somewhat agree 
11) Parents should limit how much they express the affection they feel towards their 
baby by limiting the amount of rocking, cuddling, and holding they do. 
strongly disagree slightly slightly agree strongly 
disagree somewhat disagree agree somewhat agree 
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Section II. 
Parenting Dimensions Inventory (PDI) : 
The following statements represent several situations which frequently occur in 
childhood. You may or may not have had these experiences with your child. 
Imagine that each has just occurred and rate how likely it is that you would do EACH 
of the responses listed below the situation. 
1. Your child has gone outside without picking up his or her toys as you requested. 
(Circle a number for EACH response.) 
Very 
Unlikely 
to do 
Very 
Likely 
to do 
Let situation go 
Take something away (e.g., no 
dessert, no TV) or add an additional 
chore (e.g., clean up toys) 
Send to room or isolate by sitting 
in a chair 
Spanking or hitting 
Talk to the child (e.g., discuss 
alternatives, discuss your reasons 
for wanting the child to do or not 
to do something) 
Scold the child 
Remind your child of the rule or 
repeat the direction 
0 
0 
0 
0 
2 3 
2 3 
2 3 
2 
2 
2 
2 
3 
3 
3 
3 
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2. After arguing over toys, your ciiild strikes a playmate. (Circle a number for EACH 
response). 
Very Very 
Unlikely Likely 
to do to do 
Let situation go 0 12 3 
Take something away (e.g., no 
dessert, no TV) or add an additional 0 12 3 
chore (e.g., clean up toys) 
Send to room or isolate by sitting 0 12 3 
in a chair 
Spanking or hitting 0 12 3 
Talk to the child (e.g., discuss 0 12 3 
alternatives, discuss your reasons 
for wanting the child to do or not 
to do something) 
Scold the child 0 12 3 
Remind your child of the rule or 0 12 3 
repeat the direction 
3. Your child becomes sassy while you discipline him or her. (Circle a number for 
EACH response.) 
Very Very 
Unlikely Likely 
to do to do 
Let situation go 0 12 3 
Take something away (e.g., no 
dessert, no TV) or add an additional 0 12 3 
chore (e.g., clean up toys) 
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Very Very 
Unlikely Likely 
to do to do 
Send to room or isolate by sitting 0 1 
in a chair 
Spanking or hitting 0 1 
Talk to the child (e.g., discuss 0 1 
alternatives, discuss your reasons 
for wanting the child to do or not 
to do something) 
Scold the child 0 1 
Remind your child of the rule or 0 1 
repeat the direction 
4. You receive a note from your child's teacher that your child has been disruptive 
at school. (Circle a number for EACH response.) 
Very 
Unlikely 
to do 
Very 
Likely 
to do 
Let situation go 
Take something away (e.g., no 
dessert, no TV) or add an additional 
chore (e.g., clean up toys) 
Send to room or isolate by sitting 
in a chair 
Spanking or hitting 
Talk to the child (e.g., discuss 
alternatives, discuss your reasons 
for wanting the child to do or not 
to do something) 
0 
0 
0 
2 
2 
3 
3 
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Scold the child 
Remind your child of the rule or 
repeat the direction 
Very Very 
Unlikely Likely 
to do to do 
0 1 2 3 
0 1 2 3 
5, You catch your child lying about something he or she has done that you would 
not approve of. (Circle a number for EACH response.) 
Very 
Unlikely 
to do 
Very 
Likely 
to do 
Let situation go 
Take something away (e.g., no 
dessert, no TV) or add an additional 
chore (e.g., clean up toys) 
Send to room or isolate by sitting 
in a chair 
Spanking or hitting 
Talk to the child (e.g., discuss 
alternatives, discuss your reasons 
for wanting the child to do or not 
to do something) 
Scold the child 
Remind your child of the rule or 
repeat the direction 
0 
0 
2 
2 
3 
3 
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6. You see your child playing at a busy street which you have forbidden him or her 
to go near for safety reasons. (Circle a number for EACH response.) 
Very 
Unlikely 
to do 
Very 
Likely 
to do 
Let situation go 
Take something away (e.g., no 
dessert, no TV) or add an additional 
chore (e.g., clean up toys) 
Send to room or isolate by sitting 
in a chair 
Spanking or hitting 
Talk to the child (e.g., discuss 
alternatives, discuss your reasons 
for wanting the child to do or not 
to do something) 
Scold the child 
Remind your child of the rule or 
repeat the direction 
0 
0 
0 
0 
2 
2 
2 
2 
3 
3 
3 
3 
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Section ill. 
Training Items: 
The following statements represent matters of interest and concern to some 
parents. Circle the response which most closely applies to you and your child. 
1) Parents must begin training child as soon as ready. 
strongly disagree slightly slightly agree strongly 
disagree somewhat disagree agree somewhat agree 
2) In order for children to learn, parents should continuously monitor and correct 
their behavior. 
strongly disagree slightly slightly agree strongly 
disagree somewhat disagree agree somewhat agree 
3) Parents must train child to work very hard and be disciplined. 
strongly disagree slightly slightly agree strongly 
disagree somewhat disagree agree somewhat agree 
4) A parent's most important concern involves taking care of the children. 
strongly disagree slightly slightly agree strongly 
disagree somewhat disagree agree somewhat agree 
5) Children should be in the constant care of their mothers or other family 
members. 
strongly disagree slightly slightly agree strongly 
disagree somewhat disagree agree somewhat agree 
6) Parents need to do everything for the child's education and make many 
sacrifices. 
strongly disagree slightly slightly agree strongly 
disagree somewhat disagree agree somewhat agree 
7) When child continues to disobey you, he/she deserves a spanking. 
strongly disagree slightly slightly agree strongly 
disagree somewhat disagree agree somewhat agree 
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Section IV. 
"Family-based" Parental Control: 
The following items represent concerns and ideas about parenting. Circle the 
response which most closely applies to you and your child. 
1) Children must behave themselves so as not to dishonor the family. 
strongly disagree slightly slightly agree strongly 
disagree somewhat disagree agree somewhat agree 
2) Children should do well in order to bring honor to the family. 
strongly disagree slightly slightly agree strongly 
disagree somewhat disagree agree somewhat agree 
3) Children should be part of whatever goes on with the parents. 
strongly disagree slightly slightly agree strongly 
disagree somewhat disagree agree somewhat agree 
4) Whatever concerns the family, should concern the child. 
strongly disagree slightly slightly agree strongly 
disagree somewhat disagree agree somewhat agree 
5) Parents should determine what activities their child will be involved in. 
strongly disagree slightly slightly agree strongly 
disagree somewhat disagree agree somewhat agree 
6) Children are expected to be very involved with the family. 
strongly disagree slightly slightly agree strongly 
disagree somewhat disagree agree somewhat agree 
7) Family members should often work together and do things together. 
strongly disagree slightly slightly agree strongly 
disagree somewhat disagree agree somewhat agree 
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8) Family members know when to expect each other home. 
strongly disagree slightly slightly agree strongly 
disagree somewhat disagree agree somewhat agree 
9) Each family members knows their responsibilities within the family. 
strongly disagree slightly slightly agree strongly 
disagree somewhat disagree agree somewhat agree 
10) Children should follow structed schedules that are set by the parents. 
strongly disagree slightly slightly agree strongly 
disagree somewhat disagree agree somewhat agree 
Thank you very much for completing this questionnaire. 
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APPENDIX D: INSTRUMENT FOR TEACHERS 
PLEASE NOTE 
Copyrighted materials in this document have not 
been filmed at the request of the author. They are 
available for consultation, however, in the author's 
university library. 
PAGES 126 -129 
UMI 
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APPENDIX E: ITEMS FOR SCALES ON PARENTING VARIABLES 
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Table 11 
Items for beliefs regarding spoiling the child (BSC^ 
Item Number Item 
1 It is likely that you will spoil your baby if you respond to most of 
his/her cries. 
3 A mother can spoil her baby by giving him/her a great deal of 
attention. 
5 A baby is spoiled when he/she gets into the habit of being held 
and rocked frequently. 
6 Responding quickly to an infant's crying encourages him/her to be 
demanding. 
8 1 worry about spoiling my child by being an overly attentive mother. 
10 Mothers who are very affectionate toward their babies are likely to 
have children who grow up being overly dependent on the mother. 
11 Parents should limit how much they express the affection they feel 
towards their baby by limiting the amount of rocking, cuddling, and 
holding they do. 
Note. Alpha = .75 
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Table 12 
Items for beliefs regarding discipline and control (BDC) 
Item Number Item 
2 Parents should be strict with their year old babies or they will be 
difficult to manage later on. 
4 The most important task of parenting is disciplining the child. 
7 One of the best ways to prepare a preschool child to be a good 
student is to teach him/her to be obedient. 
9 Children who are held to firm rules grow up to be the best adults. 
Note. Alpha = .72 
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Table 13 
Items for concern and respect for the family (CRF^ 
item Number Item 
1 Children must behave themselves so as not to dishonor the family. 
2 Children should do well in order to bring honor to the family. 
3 Children should be part of whatever goes on with the parents. 
4 Whatever concerns the family, should concern the child. 
5 Parents should detemnine what activities their child will be 
involved in. 
Note. Alpha = .74 
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Table 14 
Items for Involvement with the family (\\NF) 
Item Number Item 
6 Children are expected to be very involved with the family. 
7 Family members should often work together and do things 
together. 
8 Family members know when to expect each other home. 
9 Each family members knows their responsibilities within the family. 
10 Children should follow structed schedules that are set by the 
parents. 
Note. Alpha = .64 
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APPENDIX F: SOCIODEMOGRAPHIC INFORMATION 
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Mother's General Information 
1. Mother's age years old 
2. Current marital status 1. divorced 
2. widowed 
3. separated 
4. married 
5. remarried 
6. never married 
3. Where was the lasi place you attended school? 
1. Korea 
2. United States 
3. Other country (specify) 
4. Mother's education: check the highest level of education completed 
1. grade school 
2. middle school 
3. some junior high school 
4. high school graduate 
5. some college or technical school 
6. college graduate (e.g., B.S. or B.A.) 
7. coursework beyond the B.S./B.A. degree 
8. graduate or professional degree (e.g., M.S., MBA) 
9. coursework beyond graduate or professional degree 
10. doctoral degree (Ph.D.) 
5. Where were you born? (specify country) 
6. Mother's occupation 
(please describe briefly what you do for a living) 
7. Mother's employment status: Check the most appropriate response 
1. Employed full-time 4. Homemaker 
2. Employed part-time 5. Full-time student 
3. Unemployed 6. Part-time student 
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8. Family annual Income 
1. less than $10,000 
2. between $10,000 and $20,000 
3. between $20,000 and $25,000 
4. between $25,000 and $30,000 
5. between $30,000 and $35,000 
6. between $35,000 and $40,000 
7. between $40,000 and $50,000 
8. over $50,000 
9. Information on the child participating in this study 
Age 
Date of Birth -
(month) (day) (year) 
Sex 1. Female 
2. Male 
10. Does the participating child have an English name? 
1. yes 2. no 
11. a) How long has the participating child been enrolled in this preschool? 
years months 
b) On the average, how many hours per week does this child attend this 
preschool? 
hours per week 
c) On the average, how many hours per day does this child attend this 
preschool? 
hours per day 
b) Indicate the total length of time this child has been attending 
preschool/daycare, including all schools. 
years months 
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12. information on the child's siblings: Check the appropriate sex and record the 
birthday (month, day, year), if there are more children, please provide that 
information on the back of this page. 
Sex Girl Boy Date of Birth 
Girl Boy Date of Birth 
Girl Boy Date of Birth 
Girl Boy Date of Birth 
13. Which one is the principal religion for your whole family? 
1. Protestant 5. Shamanism 
2. Catholic 6. No religion 
3. Buddhism 7. Other (specify) 
4. Confucianism 
14. Which one is the principal religion for yourself? 
1. Protestant 5. Shamanism 
2. Catholic 6. No religion 
3. Buddhism 7. Other (specify) 
4. Confucianism 
15. Approximately, how often do you attend religious services? 
1. never 4. 1 time per month 
2. almost never 5. 2 times per month 
3. less than 6 times per year 6. every week 
16. How long have you been in the United States? 
years months 
17. How much longer do you plan to stay in the United States? 
1. years months 
2. always 
3. other (explain) 
18. a) How many people besides your spouse and vour children live in your house? 
person(s) 
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b) If you have others living in the house, please indicate who they are. Check 
all that apply. 
1. grandmother of child (on mother's side) 
2. grandfather of child (on mother's side) 
3. grandmother of child (on father's side) 
4. grandfather of child (on father's side) 
5. other relatives 
6. other friends 
19. What was your prime reason for immigrating to the United States? 
1. education for children 
2. financial benefits 
3. better living conditions 
4. preference for America 
5. other (specify) 
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Father's General Information 
1. Father's age years old 
2. Current marital status 1. divorced 
2. widowed 
3. separated 
4. married 
5. remarried 
6. never married 
3. Where was the last place you attended school? 
1. Korea 
2. United States 
3. Other country (specify) 
4. Father's education: check the highest level of education completed 
1. grade school 
2. middle school 
3. some junior high school 
4. high school graduate 
5. some college or technical school 
6. college graduate (e.g., B.S. or B.A.) 
7. coursework beyond the B.S./B.A. degree 
8. graduate or professional degree (e.g., M.S., MBA) 
9. coursework beyond graduate or professional degree 
10. doctoral degree (Ph.D.) 
5. Where were you born? (specify country) 
6. Father's occupation 
(please describe briefly what you do for a living) 
7. Father's employment status: Check the most appropriate response 
1. Employed full-time 4. Homemaker 
2. Employed part-time 5. Full-time student 
3. Unemployed 6. Part-time student 
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8. Which one is the principal religion for yourself? 
1. Protestant 5. Shamanism 
2. Catholic 6. No religion 
3. Buddhism 7. Other (specify) 
4. Confucianism 
9. Approximately, how often do you attend religious services? 
1. never 4. 1 time per month 
2. almost never 5. 2 times per month 
3. less than 6 times per year 6. every week 
1C. How long have you been in the United States? 
years months 
11. How much longer do you plan to stay in the United States? 
1 . years months 
2 . always 
3 . other (explain) 
12. What was your prime reason for immigrating to the United States? 
1. education for children 
2. financial benefits 
3. better living conditions 
4, preference for America 
5. other ^(specify) 
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Teacher's General Infornnation 
1. Where was the lasl place you attended school? 
1. Korea 
2. United States 
3. Other country (spsci^) 
2. a) Teacher's education: check the highest level of education completed 
1. grade school 
2. middle school 
3. some junior high school 
4. high school graduate 
5. some college or technical school 
6. college graduate (e.g., B.S. or B.A.) 
7. coursework beyond the B.S./B.A. degree 
8. graduate or professional degree (e.g., M.S., MBA) 
9. coursework beyond graduate or professional degree 
10. doctoral degree (Ph.D.) 
b) If you attended college, what was your major? 
(please describe briefly) 
3. Where were you born? (specify country) 
4. Teacher's age years old 
5. How long have you taught at this preschool? 
years months 
6. a) How many total years of experience do you have teaching in a preschool or 
daycare setting in the United States? 
years months 
b) How many total years of experience do you have teaching in a preschool or 
daycare setting in Korea? 
years months 
7. What age range of children have you taught? 
years old to years old 
8. How long have you been in the United States? 
years months 
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9. How much longer do you plan to stay in the United States? 
1 . years months 
2 . always 
3 . other (explain) 
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APPENDIX G: CODING MAP FOR DATA 
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Coding Map for Variable Labels for Parents and Children 
CARD COLUMN VARIABLE VARIABLE VALUE 
NAME DESCRIPTION LABEL . 
1-3 
4 
5-6 
7 
SUBJECT CODE NUMBER 
OF SUBJECT 
ACTUAL NUMBER 
CARDS 
MAGE 
MMS 
1 8 MSCHO 
9-10 MEDU 
MOTHER'S AGE AGE IN YEARS 
MOTHER'S 
MARITAL 
STATUS 
LAST PLACE 
ATTENDED 
SCHOOL FOR 
MOTHER 
MOTHER'S 
EDUCATIONAL 
LEVEL 
1 = DIVORCED 
2 = WIDOWED 
3 = SEPARATED 
4 = MARRIED 
5 = REMARRIED 
6 = NEVER MARRIED 
1 = KOREA 
2 = UNITED STATES 
3 = OTHER PLACE 
1 = GRADE SCHOOL 
2 = MIDDLE SCHOOL 
3 = SOME JUNIOR HIGH 
SCHOOL 
4 = HIGH SCHOOL 
GRADUATE 
5 = SOME COLLEGE OR 
TECHNICAL SCHOOL 
6 = COLLEGE GRADUATE 
(e.g., B.S. or B.A.) 
7 = COURSEWORK 
BEYOND THE B.S. or 
B.A. DEGREE 
8 = GRADUATE OR 
PROFESSIONAL 
DEGREE 
(e.g., M.S., MBA) 
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CARD COLUMN VARIABLE VARIABLE VALUE 
NAME DESCRIPTION LABEL 
11 
12 
13 
14 
15 
16 
17 
18 
19 
MBPL BIRTHPLACE 
FOR MOTHER 
MOCCUP MOTHER'S 
OCCUPATION 
MEMPL1 EMPLOYED 
FULL-TIME 
MEMPL2 EMPLOYED 
PART-TIME 
MEMPL3 UNEMPLOYED 
MEMPL4 HOMEMAKER 
MEMPL5 FULL-TIME 
STUDENT 
MEMPL6 PART-TIME 
FAMINC FAMILY ANNUAL 
INCOME 
9 = COURSEWORK 
BEYOND GRADUATE 
OR PROFESSIONAL 
DEGREE 
10= DOCTORAL DEGREE 
1 = KOREA 
2 = UNITED STATES 
3 = OTHER COUNTRY 
ACTUAL NUMBER 
1 =YES 2 = NO 
1=YES 2  =  NO 
1 = YES 2 = NO 
1 = YES 2 = NO 
1=YES 2  =  NO 
1=YES 2  =  NO 
1 = LESS THAN $10,000 
2 = BETWEEN $10,000 
AND $20,000 
3 = BETWEEN $20,000 
AND $25,000 
4 = BETWEEN $25,000 
AND $30,000 
5 = BETWEEN $30,000 
AND $35,000 
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CARD COLUMN VARIABLE VARIABLE VALUE 
NAME DESCRIPTION LABEL 
20-21 
22 
23 
24-25 
28 
CAGE 
CSEX 
CNAME 
26-27 WEEKSC 
DAYSC 
CHILD'S AGE 
CHILD'S SEX 
6 = BETWEEN 35,000 
AND $40,000 
7 = BETWEEN $40,000 
AND 50,000 
8 = OVER $50,000 
AGE IN MONTHS 
1 = FEMALE 
2 = MALE 
DOES THE CHILD 1 = YES 
HAVE ENGLISH 2 = NO 
NAME 
CENROL HOW LONG THE 
CHILD HAS BEEN 
ENROLLED IN THIS 
PRESCHOOL 
ACTUAL MONTHS 
HOW MANY ACTUAL HOURS 
HOURS PER WEEK 
DOES THE CHILD 
ATTEND THIS 
PRESCHOOL 
HOW MANY 
HOURS PER DAY 
DOES THE CHILD 
ATTEND THIS 
PRESCHOOL 
ACTUAL HOURS 
148 
CARD COLUMN VARIABLE VARIABLE VALUE 
NAME DESCRIPTION LABEL 
29-30 LENSCH 
31 
32 
33-35 
36 
37-38 
39 
40-41 
42 
NOSIB 
SEXSIB1 
SIBAGE1 
SEXSIB2 
SIBAGE2 
SEXSIB3 
SIBAGE3 
FAMREL 
TOTAL LENGTH 
OF TIME THE 
CHILD HAS BEEN 
ATTENDING 
INCLUDING ALL 
SCHOOLS 
NUMBER OF 
SIBLINGS 
SEX OF 
SIBLING1 
AGE OF 
SIBLING1 
SEX OF 
SIBLING2 
AGE OF 
SIBLING2 
SEX OF 
SIBLING3 
AGE OF 
SIBLING3 
PRINCIPAL 
RELIGION FOR 
WHOLE FAMILY 
ACTUAL MONTHS 
ACTUAL NUMBER 
1 = FEMALE 
2 = MALE 
AGE IN MONTHS 
1 = FEMALE 
2 = MALE 
AGE IN MONTHS 
1 = FEMALE 
2 = MALE 
AGE IN MONTHS 
1 = PROTESTANT 
2 = CATHOLIC 
3 = BUDDHISM 
4 = CONFUCIANISM 
5 = SHAMANISM 
6 = NO RELIGION 
7 = OTHER 
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CARD COLUMN VARIABLE VARIABLE VALUE 
NAME DESCRIPTION LABEL 
43 MOREL PRONCIPAL 
RELIGION FOR 
MOTHER 
1 = PROTESTANT 
2 = CATHOLIC 
3 = BUDDHISM 
4 = CONFUCIANISM 
5 = SHAMANISM 
6 = NO RELIGION 
7 = OTHER 
44 MATTEND HOW OFTEN 
MOTHER 
ATTENDS CHURCH 
1 = NEVER 
2 = ALMOST NEVER 
3 = LESS THAN 6 TIMES 
PER YEAR 
4 = 1 TIME PER MONTH 
5 = 2 TIMES PER MONTH 
6 = 1 TIME PER WEEK 
45-47 MORESID HOW LONG 
MOTHER HAS 
BEEN IN THE 
UNITED STATES 
ACTUAL MONTHS 
48 MOSTAY1 HOW MUCH 
MOTHER PLANS 
TO STAY IN THE 
UNITED STATES 
1 = TEMPORARY 
2 = ALWAYS 
3 = NOT SURE 
49-50 M0STAY2 MOTHER PLANS 
TO STAY 
IN MONTHS FOR 
TEMPORARY 
ACTUAL MONTHS 
51 RESID NUMBER OF 
PEOPLE LIVING 
WITH THE 
FAMILY EXCEPT 
SPOUSE AND 
CHILDREN 
ACTUAL NUMBER 
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CARD COLUMN VARIABLE VARIABLE VALUE 
NAME DESCRIPTION LABEL 
52 PE0PLE1 LIVE WITH 
THE CHILD'S 
GRANDMOTHER 
ON MOTHER'S 
SIDE 
1 = YES 2 = NO 
53 PE0PLE2 LIVE WITH 
THE CHILD'S 
GRANDFATHER 
ON MOTHER'S 
SIDE 
1 = YES 2 = NO 
1 54 PEOPLES LIVE WITH 1=YES 2 = NO 
THE CHILD'S 
GRANDMOTHER 
ON FATHER'S 
SIDE 
1 55 PE0PLE4 LIVE WITH 1 = YES 2 = NO 
THE CHILD'S 
GRANDFATHER 
ON FATHER'S 
SIDE 
1 56 PE0PLE5 LIVE WITH 1=YES 2 = NO 
OTHER RELATIVES 
1 57 PEOPLES LIVE WITH 1 =YES 2 = NO 
OTHER FRIENDS 
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CARD COLUMN VARIABLE VARIABLE VALUE 
NAME DESCRIPTION LABEL 
58 MOIMMIG MOTHER'S 
PRIME REASON 
FOR IMMIGRATING 
TO THE UNITED 
STATES 
1 = EDUCATION FOR 
CHILDREN 
2 = FINANCIAL BENEFITS 
3 = BETTER LIVING 
CONDITIONS 
4 = PREFERENCE FOR 
AMERICA 
5 = OTHER 
CARD COLUMN VARIABLE VARIABLE VALUE 
NAME DESCRIPTION LABEL 
2 
2 
2 
1-3 
4 
5-6 
7 
8 
SUBJECT CODE NUMBER 
OF SUBJECT 
ACTUAL NUMBER 
CARDS 
FAGE 
FMS 
FSCHO 
FATHER'S AGE 
FATHER'S 
MARITAL 
STATUS 
LAST PLACE 
ATTENDED 
SCHOOL FOR 
FATHER 
AGE IN YEARS 
1 = DIVORCED 
2 = WIDOWED 
3 = SEPARATED 
4 = MARRIED 
5 = REMARRIED 
6 = NEVER MARRIED 
1 = KOREA 
2 = UNITED STATES 
3 = OTHER PLACE 
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CARD COLUMN VARIABLE VARIABLE VALUE 
NAME DESCRIPTION LABEL 
2 9-10 FEDU FATHER'S 
EDUCATIONAL 
LEVEL 
11 
12 
13 
FBPL BIRTHPLACE 
FOR FATHER 
FOCCUP FATHER'S 
OCCUPATION 
FEMPL1 EMPLOYED 
FULL-TIME 
1 = GRADE SCHOOL 
2 = MIDDLE SCHOOL 
3 = SOME JUNIOR HIGH 
SCHOOL 
4 = HIGH SCHOOL 
GRADUATE 
5 = SOME COLLEGE OR 
TECHNICAL SCHOOL 
6 = COLLEGE GRADUATE 
(e.g., B.S. or B.A.) 
7 = COURSEWORK 
BEYOND THE B.S. or 
B.A. DEGREE 
8 = GRADUATE OR 
PROFESSIONAL 
DEGREE 
(e.g., M.S., MBA) 
9 = COURSEWORK 
BEYOND GRADUATE 
OR PROFESSIONAL 
DEGREE 
10= DOCTORAL DEGREE 
1 = KOREA 
2 = UNITED STATES 
3 = OTHER COUNTRY 
ACTUAL NUMBER 
1 =YES 2 = NO 
EMPLOYED 
PART-TIME 
14 FEMPL2 
15 FEMPL3 UNEMPLOYED 
1=YES 2  =  NO 
1 = YES 2 = NO 
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CARD COLUMN VARIABLE VARIABLE VALUE 
NAME DESCRIPTION LABEL 
2 
2 
2 
2 
16 
17 
18 
19 
FEMPL4 HOMEMAKER 
FEMPL5 
FEMPL6 
FAREL 
20 
21-23 FARESID 
24 FASTAY1 
25-26 FASTAY2 
FULL-TIME 
STUDENT 
PART-TIME 
STUDENT 
PRONCIPAL 
RELIGION FOR 
FATHER 
FATTEND HOW OFTEN 
FATHER 
ATTENDS CHURCH 
HOW LONG 
FATHER HAS 
BEEN IN THE 
UNITED STATES 
HOW MUCH 
FATHER PLANS 
TO STAY IN THE 
UNITED STATES 
FATHER PLANS 
TO STAY 
IN MONTHS FOR 
TEMPORARY 
1 = YES 2 = NO 
1 = YES 2 = NO 
1 = YES 2 = NO 
1 = PROTESTANT 
2 = CATHOLIC 
3 = BUDDHISM 
4 = CONFUCIANISM 
5 = SHAMANISM 
6 = NO RELIGION 
7 = OTHER 
1 = NEVER 
2 = ALMOST NEVER 
3 = LESS THAN 6 TIMES 
PER YEAR 
4 = 1 TIME PER MONTH 
5 = 2TIMES PER MONTH 
6 = 1 TIME PER WEEK 
ACTUAL MONTHS 
1 = TEMPORARY 
2 = ALWAYS 
3 = NOT SURE 
ACTUAL MONTHS 
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CARD COLUMN VARIABLE VARIABLE VALUE 
NAME DESCRIPTION LABEL 
27 FAIMMIG FATHER'S 
PRIME REASON 
FOR IMMIGRATING 
TO THE UNITED 
STATES 
1 = EDUCATION FOR 
CHILDREN 
2 = FINANCIAL BENEFITS 
3 = BETTER LIVING 
CONDITIONS 
4 = PREFERENCE FOR 
AMERICA 
5 = OTHER 
CARD COLUMN VARIABLE VARIABLE VALUE 
NAME DESCRIPTION LABEL 
3 
3 
1-3 
4 
5-15 
16-57 
SUBJECT CODE NUMBER 
OF SUBJECT 
ACTUAL NUMBER 
CARDS 
PBS1 
TO 
PBS11 
PDI1 
TO 
PDI42 
LUSTER'S 
PARENTS' 
BELIEFS 
SURVEY 
QUESTIONNAIRE 
PARENTING 
DIMENSIONS 
INVENTORY 
1 = STRONGLY 
DISAGREE 
2 = DISAGREE 
SOMEWHAT 
3 = SLIGHTLY DISAGREE 
4 = SLIGHTLY AGREE 
5 = AGREE SOMEWHAT 
6 = STRONGLY AGREE 
0 = VERY UNLIKELY TO 
DO 
1 = SOMEWHAT 
UNLIKELY TO DO 
2 = SOMEWHAT LIKELY 
TO DO 
3 = VERY LIKELY TO DO 
155 
CARD COLUMN VARIABLE VARIABLE VALUE 
NAME DESCRIPTION LABEL 
58-64 TQ1 
TO 
TQ7 
TRAINING 
QUESITONNAIRE 
1 = STRONGLY 
DISAGREE 
2 = DISAGREE 
SOMEWHAT 
3 = SLIGHTLY DISAGREE 
4 = SLIGHTLY AGREE 
5 = AGREE SOMEWHAT 
6 = STRONGLY AGREE 
65-74 FBPC1 
TO 
FBPC10 
"FAMILY-BASED" 
PARENTAL 
CONTROL 
1 = STRONGLY 
DISAGREE 
2 = DISAGREE 
SOMEWHAT 
3 = SLIGHTLY DISAGREE 
4 = SLIGHTLY AGREE 
5 = AGREE SOMEWHAT 
6 = STRONGLY AGREE 
CARD COLUMN VARIABLE VARIABLE VALUE 
NAME DESCRIPTION LABEL 
4 1-3 SUBJECT CODE NUMBER 
OF SUBJECT 
4 4 CARDS 
4 5-34 CPSCC1 CALIFORNIA 
TO PRESCHOOL 
CPSCC30 SOCIAL 
COMPETENCY 
SCALE 
ACTUAL NUMBER 
ACTUAL NUMBER 
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CARD COLUMN VARIABLE VARIABLE VALUE 
NAME DESCRIPTION LABEL 
4 35-37 SCTOTAL TOTAL SCORE ACTUAL NUMBER 
OF CALIFORNIA 
PRESCHOOL 
SOCIAL 
COMPETENCY 
SCALE 
4 38-39 PERCENT PERCENTILE ACTUAL NUMBER 
OF CALIFORNIA 
PRESCHOOL 
SOCIAL 
COMPETENCY 
SCALE 
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Coding Map for Variable Labels for Teacher 
CARD COLUMN VARIABLE VARIABLE VALUE 
NAME DESCRIPTION LABEL 
1-2 
1 3 
1 4 
TID 
CARDS 
TSCHO 
1 5-6 TEDU 
SUBJECT NUMBER 
OF TEACHER 
LAST PLACE 
ATTENDED 
SCHOOL FOR 
TEACHER 
TEACHER'S 
EDUCATIONAL 
LEVEL 
ACTUAL NUMBER 
TMAJ0R1 TEACHER'S 
MAJOR IN CHILD 
DEVELOPMENT 
1 = KOREA 
2 = UNITED STATES 
3 = OTHER PLACE 
1 = GRADE SCHOOL 
2 = MIDDLE SCHOOL 
3 = SOME JUNIOR HIGH 
SCHOOL 
4 = HIGH SCHOOL 
GRADUATE 
5 = SOME COLLEGE OR 
TECHNICAL SCHOOL 
6 = COLLEGE GRADUATE 
(e.g., B.S. or B.A.) 
7 = COURSEWORK 
BEYOND THE B.S. or 
B.A. DEGREE 
8 = GRADUATE OR 
PROFESSIONAL 
DEGREE 
(e.g., M.S., MBA) 
9 = COURSEWORK 
BEYOND GRADUATE 
OR PROFESSIONAL 
DEGREE 
10= DOCTORAL DEGREE 
1 = YES 2 = NO 
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CARD COLUMN VARIABLE VARIABLE VALUE 
NAME DESCRIPTION LABEL 
8 
9 
10 
11 
12 
13 
14-15 
16-18 
TMAJ0R2 MAJOR IN 
EDUCATION 
1=YES 2  =  NO 
TMAJ0R3 MAJOR IN 
CHILD EDUCATION 
(e.g., EARLY 
CHILDHOOD 
EDUCATION, 
INFANT EDUCATION, 
NURSERY) 
1 = YES 2 = NO 
TMAJ0R4 MAJOR IN 
FOOD SCIENCE 
TMAJ0R5 MAJOR IN ART, 
MUSIC, DESIGN, 
DRAWING, ACTING 
THEATHRE 
TMAJ0R6 MAJOR IN 
HUMANITY 
(e.g., LITERATURE, 
HISTORY, 
THEOLOGY) 
1 = YES 2 = NO 
1=YES 2  =  NO 
1 = YES 2 = NO 
TBPL 
TAGE 
TTEACH 
BIRTHPLACE FOR 1 = KOREA 
TEACHER 2 = UNITED STATES 
3 = OTHER COUNTRY 
TEACHER'S AGE 
HOW LONG 
TEACHER HAS 
TAUGHT AT THIS 
PRESCHOOL 
AGE IN YEARS 
ACTUAL MONTHS 
1 5 9  
CARD COLUMN VARIABLE VARIABLE VALUE 
NAME DESCRIPTION LABEL 
1 19-21 TEXUSA HOW MANY ACTUAL MONTHS 
TOTAL YEARS OF 
EXPERIENCE 
TEACHER HAS 
TEACHING IN THE 
UNITED STATES 
1 22-24 TEXKOR HOW MANY ACTUAL MONTHS 
TOTAL YEARS OF 
EXPERIENCE 
TEACHER HAS 
TEACHING IN 
KOREA 
25 TRANGE1 AGE RANGE OF ACTUAL NUMBER 
CHILDREN 
TEACHER HAS 
TAUGHT AS 
YOUNGEST 
1 26 TRANGE2 AGE RANGE OF ACTUAL NUMBER 
CHILDREN 
TEACHER HAS 
TAUGHT AS 
OLDEST 
1 27-29 TRESID HOW LONG ACTUAL MONTHS 
TEACHER HAS 
BEEN IN THE 
UNITED STATES 
1 30 TSTAY HOW MUCH 1 = TEMPORARY 
LONGER TEACHER 2 = ALWAYS 
PLANS TO STAY 3 = NOT SURE 
IN THE UNITED 
STATES 
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APPENDIX H: KOREAN TRANSLATION OF INSTRUMENTS 
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